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GENERAL ANNOUNCEMENTS 


ANNUAL MEETING.—The annual meeting will be held in accordance 
with previous announcements at Yale University, New Haven, Conn., 
Thursday and Friday, December 28 and 29, in connection with the 
meetings of the American Historical Association, the Archeological 
Institute of America and the American Philological Association. 

It is hoped that a joint session or luncheon with these societies may 
be arranged. 

The program of the meeting will be focussed to a considerable ex- 
tent on the recent work of the Committee on Increase of Intellectual 
Interest, and particular attention is called to the preliminary report 
on Initiatory Courses for Freshmen in the present issue. The de- 
tailed program of the meeting will be published in the November 
Bulletin. 


AMERICAN COUNCIL ON EpucaTion.—A brief account of the annual 
meeting was published in the May Bulletin. The Educational Record 
for July, 1922, is mainly devoted to the recent work of the Council. 

“The appointment of a new standing committee has also recently 
been authorized by the Council's Executive Committee. Problems 
relating to academic freedom and tenure have a tendency to become 
epidemic. For two or three years controversies rage simultaneously 
in various parts of the country. These are settled; new pronounce- 
ments are made tending to broaden the existing interpretations of 
academic freedom, and then there is a period of comparative peace. 
The war, together with its legacy of restrictive regulations and the 
popular reaction from moods and points of view that dominated the 
nation before hostilities, has led to a fresh epidemic of disturbances 
in which fundamental questions of academic freedom are involved. 
In the past the disagreements have been between two parties in the 
university world itself. The controversies have been chiefly between 
boards of trustees and administrative officers on the one side and 
professors on the other. However, the ten years of discussion— 
and especially the thoughtful and constructive reports of the Amer- 
ican Association of University Professors— have tended to establish 
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4 AMERICAN ASSOCIATION OF UNIVERSITY PROFESSORS 


principles of academic freedom on which there is now substantial 


agreement among the more enlightened groups of both administra- 
tive officers and professors. As far as the universities are concerned 
the task that remains is to give currency to these principles, to expand 
and elaborate their interpretation, and to correct abuses in the few 
places where they crop out. But academic freedom is now menaced 
from without. At least one formidable movement is on foot to 
restrict by legislation the freedom of teaching and investigation. 
Administrative officers and professors here have a common cause. 
It behooves them to stand together and to make plain to the public 
their determination that the basic liberties of the scholar’s calling 
shall not be infringed. 

“With both of these objects in mind the Executive Committee has 
instructed the Chairman and the Director to organize a standing 
Committee of the Council on Academic Freedom. The personnel 
of this committee has not yet been selected. . . 


“I (the Director) do not know whether many members of the 
Council have had doubts as to the possibility of maintaining this body 
permanently. Some few, I am aware, have had misgivings. These 
I have never shared. I was convinced before the Council was estab- 
lished of the need of a representative organization which should view 
the national enterprise in higher education cosmically. The time 
had come when that was the obvious next step in the process of 
voluntary organization by which our institutional policies are chiefly 
formulated. The only point of uncertainty was whether the uni- 
versity interests could and would set up such an organization out of 
their own limited resources. This they contrived to do not quite 
three years ago. Many of them frankly regarded it as experimental 
and viewed it in the beginning with a critical eye. Of course it is 
still experimental. But from the vantage point of the Council’s 
office it is easy to note a marked change in the attitude of the colleges 
and universities toward it. This change is evidenced in the number of 
matters now submitted to the Council for decision or for study, in 
the approval frequently expressed by college officers of the Council's 
principal undertakings, and in the constantly increasing institutional 
membership. In spite of the financial stringency of the last three 
years the Council has lost very few members. Seven colleges have 
dropped their membership during the last year. Twenty-two in- 
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GENERAL ANNOUNCEMENTS 5 


stitutions and one association have been added to the membership 
roll since May 6, 1921. And others are expected to join in the near 
future. This upward tendency in its membership, and consequently 
also in its resources, appears to reflect a growing prestige. The 
prestige has been won without publicity. The increases in member- 
ship have come without the exercise of the wiles of the promoter. 
That the Council is regarded both as a responsible body and as a 
body having a reasonable assurance of permanence is indicated by the 
willingness of the Foundations to appropriate substantial sums to 
be spent under its auspices. These facts seem to be worth bringing 
to the attention of the members of the Council at the end of the term 
for which the Director was elected. 


“Nevertheless the future of the Council deserves the earnest 
thought of all of its members. Shall it content itself with a budget 
of approximately $25,000 a year derived from institutional con- 
tributions, and shall it restrict itself to undertakings that can be 
carried on for that sum? Shall it seek an endowment that would 
permit of an expansion of its activities and afford a certain amount 
of relief to its institutional sponsors? Or shall it systematically 
seek to have its major projects underwritten or supported as the 
Educational Finance Inquiry is supported? These three possible 
policies, and perhaps others, demand careful consideration. For 
my own part I react against an endowed Council. Endowed offices 
appear to be subject to peculiar dangers in the United States. These 
need not be specified; they are familiar to you all. The vitality of 
the Council has been due, it seems to me, to two peculiar character- 
istics. First, it is absolutely democratic, absolutely representative, 
entirely uninfluenced by the momentum which large accumulations 
of capital acquire. Second, it has been supported at a sacrifice. 
The colleges and universities have set it up and maintained it be- 
cause they believed in it. Their interest has been all the keener 
because of the difficulty of paying for it. These are very precious 
assets. At all hazards they must be preserved. 


“On the other hand, it is clear that $25,000 a year is not sufficient 
to cover those services that the Council should render to American 
higher education. I still adhere to my belief, already twice expressed 
at annual meetings of the Council, that the Council ought not to 
undertake many administrative tasks. Its true sphere is the study 
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6 AMERICAN ASSOCIATION OF UNIVERSITY PROFESSORS 


of larger questions of educational policy, such questions as the func- 
tion of the Federal Government in relation to education, the standard- 
ization of colleges, the distribution of establishments providing ex- 
pensive professional training, the problems of the professional educa- 
tion of women, the social cost of education, and others that will read- 
ily occur to you. To perform these tasks adequately demands much 
more money than can be obtained through its present sources of 
support. In full recognition of this fact I should prefer to see the 
Council seek contributions ad hoc for enterprises carefully defined 
in advance; or else I should like to have a specified group of its under- 
takings underwritten for a limited period. However, I submit the 
whole question to the Council for its consideration with the earnest 
request that its members take it seriously to heart.” 


“The members of the Council may be interested in a summary of 
its present membership. There are 145 institutional members paying 
dues amounting to $23,850. There are 13 constituent associations 
paying dues amounting to $1,300. There are 13 associate members 
paying dues amounting to $130. The total amount pledged to the 
Council’s support for the fiscal year 1922-23 is $25,280.” 


“Each year increases the conviction of the Committee that, with 
the modification of our system of government that has grown up in 
extra legal form through the voluntary maintenance of representa- 
tives of all important interests at Washington, it is essential that the 
interests of higher education should maintain representation such as 
that afforded by the office of the American Council, if they wish 
adequately to safeguard and advance the interests of education and 
the promotion of scientific knowledge and discovery.” 


“Resolved, that in the opinion of the Committee on International 
Educational Relations of the American Council on Education, Amer- 
ican colleges and universities should, in the case of holders of French 
Government scholarships, accept a year of instruction in a lycée or an 
école normale as equivalent to a year of instruction in an American 
undergraduate college, without scrutiny of the individual courses 
pursued during the year and without attempting to estimate them in 
terms of American academic credits; provided, such students present 
a satisfactory certificate from the Office National des Universités 
et Ecoles Frangaises.”’ 
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GENERAL ANNOUNCEMENTS 


A Division of College and University Personnel 


“Everyone is aware that the present situation with respect to 
locating academic personnel is unsatisfactory. There is no census, 
no adequate record anywhere of the college and university teaching 
resources of the country. Administrative officers seeking to fill 
vacancies generally must resort either to commercial agencies, which 
have not proved very satisfactory, or to an exhaustive investigation 
of university appointment offices, or to still more haphazard inquiry. 
It is fair to say that the appropriate matching of teacher to post is to 
too large an extent a matter of accident. Moreover, too much of the 
time of administrative officers is consumed in the search for new 
teaching personnel. 

“The situation is derogatory to the dignity of the academic pro- 
fession. It is also wasteful. Persons of outstanding capacity are too 
frequently marooned in insignificant posts and remain all their lives 
undiscovered. It is highly desirable for the sake of the profession 
as a whole that machinery be established to facilitate a better fitting 
of men to positions. 

“The desirability of making a directory or census of college and 
university personnel, or of establishing a division or bureau in the 
Council’s office to deal with these matters, was first suggested to the 
Council by the American Association of University Professors... . . 

“Evidently a census or directory of college and university teaching . 
personnel would not be very useful unless it were approximately 
complete. If it contained but a small percentage of the profession 
it would not be of much use to anyone. Clearly the Council ought 
not to undertake to create such a directory unless it is prepared to 
secure a registration very soon, possibly within the year, of at least 
25,000 names. That number would represent approximately 80 
per cent of the college and university teaching personnel in institu- 
tions of reputation. Our plan then must be gaged to this require- 
ment at the outset. 

“The kind of information about each individual that should be 
sought and the forms of classification also present important ques- 
tions. It has been the almost unanimous conclusion of those who 
have discussed it thus far, that the only safe and appropriate method 
of procedure is to seek to secure strictly objective data in regard to 
the persons who are registered. The directory should not include 
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8 AMERICAN ASSOCIATION OF UNIVERSITY PROFESSORS 


personal opinions or testimonials but only such statements as can be 
proved to be matters of fact and as can be made public at any 
time. 

“There are certain obvious classifications of the material that 
immediately suggest themselves. Aside from the alphabetical classi- 
fication there must evidently be a classification by the subjects that 
the persons registered teach. Probably further classifications by 
salary ranges and by the dates of the last degrees obtained in course 
will also be necessary. Further refinements of classification will 
undoubtedly be found advisable when the details of the under- 
taking are worked out. Information regarding salaries—if I may 
stress that point for a moment—is very important. It has been our 
belief that it will be impossible to discover the actual salary paid 
to individuals except in the cases of those attached to certain public 
institutions. But if there is a record of the salary range of the 
rank which a given individual holds, this information is significant 
enough. 

“The Council’s Executive Committee does not consider the pro- 
posed Division of Academic Personnel as a teachers’ agency. The 
Committee believes that the Council should assume no responsibility 
for placing persons whose names may appear in the directory. Nei- 
ther would it assume responsibility toward administrative officers 
in respect to recommending this or that person. On the contrary, 
it would simply put at the disposal of all college and university 
officials fairly complete objective statements regarding possible teach- 
ing personnel. The Council would then say, in effect, caveat emptor.” 


INSTITUTE OF INTERNATIONAL EpucaTion.—Bulletin No. 2 of the 
current year contains information in regard to summer schools in 
foreign countries and conferences soon to be held, fellowships for 
foreign study and prizes. Statistics are given of 460 American stu- 
dents in British universities, of whom 228 are at Oxford, 72 at London, 
57 at Cambridge. 


English University Reforms.—‘‘For more than two years the 
Royal Commission originally appointed to investigate the financial 
position of the Universities of Oxford and Cambridge has been 
considering a general scheme of reform in these universities. 

“Parliament at present votes £30,000 annually to both Oxford and 
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GENERAL ANNOUNCEMENTS 


Cambridge, and the requirements have been calculated at not less 
than £100,000 a year in each case... 

“The report is expected to indicate measures by which considerable 
economies may be effected in the management of the colleges both 
at Oxford and Cambridge, and for the more definite association of 
university and college life. 

‘There are also proposals designed to make the colleges more 
accessible to students of small means. . . 

“The Commission’s aim throughout has been to preserve the in- 
dividuality of the colleges rather than to secure any general control 
which would make them merely parts of a university machine. 

‘There are important proposals dealing with fellowships, scholar- 
ships, and the better use of such exceptional facilities as are available 
for students and others whose resources are limited. In addition 
the report refers to the importance of Oxford and Cambridge making 
as large a contribution as possible to the training of teachers for 
public and other schools.” 


Arp FoR RussIAN ScrenTists.—An American committee to aid 
Russian scientists announces that the material desired for shipment 
to Russia is scientific books, scientific periodicals, publications of 
Government and State scientific bureaus and scientific institutions, 
and authors’ reprints of an original character or containing technical 
information, which have appeared since 1914. Specially addressed 
labels are available for use of the shippers of literature. These, 
together with any further information needed, may be obtained from 
the American Committee to Aid Russian Scientists, 1701 Massachu- 
setts Ave., Washington, D. C. 
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_INITIATORY COURSES FOR FRESHMEN. 
REPORT BY COMMITTEE G' 


Special initiatory courses for Freshmen are now being given in 
Amherst College, Antioch College, Brown University, Columbia 
University, Dartmouth College, Johns Hopkins University, Leland 
Stanford University, the University of Missouri, New Hampshire 
State College, the University of Pittsburgh, Princeton University, 
Reed College, Rutgers College, and Williams College. 

Part I of the present report contains a survey of several of these 
courses. Part II contains a summary and a discussion with recom- 
mendations. 


PART I 
AMHERST 


1. The Amherst course is called ‘‘Social and Economic Institu- 
tions.” It was first given in 1914-15. All Freshmen must elect either 
this course or an elementary course in science: about two-thirds of 
them elect this course. 

2. Purpose. President Alexander Meiklejohn, in his Presidential 
Report of 1914, stated the purpose of the course as follows: 


Its purpose. . . will be to serve as an introduction to the humanistic sciences. 
We wish if possible to make students, at the very beginning of the college course, 
aware of the moral, social, and economic scheme—the society—of which they are 
members. Such a course should not encourage boys to believe that they have 
all at once found solutions of the problems by which their elder brothers are sorely 
perplexed; nor should it cast them down into the scepticism which regards all 
problems as insoluble. Its functions are rather (1) a sane, searching, revealing 
of the facts of the human situation, and (2) a showing of the intellectual method 
by which these situations may be understood. 


Professor R. G. Gettell, who is in charge of the course, writes 
that its aims are these: 


1. To interest Freshmen in current events. 
2. To open up the field for further study in History, Economics, Political 
Science, and Philosophy. 


1 Committee G, On Increasing the Intellectual Interest and Raising the Intellectual Standards 
of Undergraduates. ‘This report constitutes a single portion of the eventual General Report 
of the Committee. 
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INITIATORY COURSES FOR FRESHMEN ll 


3. To teach Freshmen to use the library, read newspapers and magazines, make 
reports and carry on discussions of live topics and issues. 

4. To give the Freshmen something quite different from the usual studies of 
Freshman year and of the Preparatory School. Teach them to think, if 
possible. 

5. To give some idea of the unity and interrelations of the field of the Social 
Sciences, and emphasize the historical and evolutionary point of view. 


3. Content. The course surveys the field of the social sciences. 
It shows their interrelations; discusses the importance of the physical 
and the human background; outlines the origin and development of 
social institutions—family, church, industrial groups, political groups, 
etc.; discusses the present organization of society; and presents some 
of the most important problems of the present day—social, economic, 
political, international, and ethical. During the first semester, the 
emphasis is on the historical and political phases; during the second 
semester, on the economic and philosophical background. 

4. Method. ‘The course runs through the year, with three meetings 
a week. Two hours a week are given to lectures. For the third 
hour the students meet in small groups (of about fifteen men each) 
for discussion, quiz, reports on reading, written work, etc. One 
professor gives all the lectures during the first semester, and another 
during the second semester. The small groups are met by instruc- 
tors. 

5. Pros and Cons. In his Presidential Report of 1918, President 
Meiklejohn said, with reference to the course: 


I think that it has proved decidedly helpful and stimulating to genuine, sober, 
intellectual endeavor. 


Professor Gettell writes: 


The chief value of the course is the intellectual stimulus it gives, and the prepara- 
tion for and interest in the later courses in the Humanistic Group. The chief 
criticism is that the course must cover a large field rather lightly and that much 
of it is over the head of the poorer students. It is a fine course for good students; 
not so good for those below the average. 


Another member of the Amherst faculty writes: 


I distrust bird’s eye views of fields of study in the earlier years of college life, 
as tending to take the edge off the adventure of learning. . So far as it may be 
supposed to furnish a display of the problems of society which the college work 
may be supposed to handle later, it may be a good sort of salesroom in which to 
sell the curriculum wholesale. . Such a course for Freshmen is fine or poor de- 
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12 AMERICAN ASSOCIATION OF UNIVERSITY PROFESSORS 


pending on how it is handled. I should not like it if it is too much in the hands of 
instructors. It demands the wisest, most experienced, most human, most 
alert full professor on the staff. Then I think it may be stimulating without being 
sophisticating. 


ANTIOCH 


1. The Antioch course is called “College Aims.” It was first 
given in 1921-22. It is required of all Freshmen. 

2. Purpose. President A. E. Morgan, who is in charge of the 
course, writes that its aims are these: 


First, to indicate to the student the major issues, problems and experiences 
in everyday life for which his college training should be a preparation. 

Second, to teach him how to budget his time and energies so as to eliminate 
the less essential and to include the more essential undertakings while at college. 

Third, to teach him how to study. 

Fourth, to make a survey of possible callings, and to indicate the manner 
in which he can best make an analysis of his own qualifications and the demands 
of the calling in order that he can make a wise choice. 

Fifth, to give him an understanding of the purpose of scientific observation 
and research, and of the use of imagination in scientific study in the fields of 
physical science, biology, psychology, history, etc. 

Sixth, to give him an idea of what contribution he may expect to receive from 
the various courses offered at the college. 


3. Content. According to the Antioch Catalogue the course 
covers the following topics: 


The Purpose of a College Education; History of the American College; His- 
tory of Antioch College; Organization and Purposes of the Reérganized Antioch; 
The Course of Study; Autonomous Courses; Codperative Work; Principles and 
Methods of Study; Use of the Library; Student Government; Athletics and 
Physical Education; Health and Personal Hygiene; Religious and Social Affairs; 
Choice of a Vocation. 


4. Method. ‘The course runs through the first semester, with 
three meetings a week. All departments of the College coéperate 
in conducting the course. 

5. Pros and Cons. President Morgan writes: 


Since this is the first year of this course we are scarcely ready to indicate in 
any definite way what its unsatisfactory tendencies are. Perhaps the chief 
danger is that it should become a general field of unorganized discussion. It 
is necessary to develop a definite syllabus with definite presentation of the various 
elements of the course. 
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BROWN 

1. The Brown course is called “Orientation Lectures.” It was 
first given in 1915-16. It is required of all Freshmen. 

2. Purpose. According to the Brown Catalogue, 

The object of the course is to explain to the new students the organization and 
administrative system of the University; to instruct them concerning the general 
content of the academic curriculum; to describe the libraries, laboratories, and 
other facilities for study; to offer general advice regarding methods of study and 
the preservation of health; and to discuss the relation of the social organizations 
to the University and the students. 

3. Content. ‘The course as now given consists of a series of ten 
lectures on the following subjects: General Instruction and Advice; 
How to Use the Library; Methods of Study; Causes of Success or 
Failure in College; The Cause of Disease; Manners; A College Man's 
Religion; On Art and Literature; Science; The Social Sciences. 
(When first given, the course consisted of twenty-seven lectures.) 

4. Method. ‘The lectures are given during the autumn, by differ- 
ent lecturers. Each student receives a printed Syllabus of the lec- 
tures,’ and is required to write up his notes carefully afterward in 
essay form, and hand them in for inspection at the middle and again 
at the end of the course. 

It is now planned to have all Freshmen report in the Autumn 
earlier than the other students, and to give them the first six lectures 
of the course before college actually opens. 

5. Pros and Cons. Professor C. H. Currier, who is in charge of 
the course, writes: 

The chief value of the course is in giving new students necessary information 
and advice and in giving them practice in writing up lectures, always a difficult 
thing for Freshmen. 

COLUMBIA 

1. The special initiatory Freshman course at Columbia is called 
“Introduction to Contemporary Civilization.” It was first given 
in 1919-20. It is required of all Freshmen. It is discussed in a 
number of articles.? The Syllabus of the course is now in book form.’ 


1 Copies of this Syllabus may be obtained from Professor C. H. Currier. 

?C. S. Baldwin, “A Focus for Freshmen,” in the Columbia University Quarterly, XXI (1919), 
74; C. J. Keyser, “A Word about the New Wisdom and its Obligations,” ébid., 118; J. J. Coss, 
“The New Freshman Course in Columbia College,” sbid., 247; J. J. Coss, ““The Columbia College 
Course on Contemporary Civilization, in The Historical Outlook, XIII (1922), 204° Isidor Gins- 
burg, “An Experiment in Social Education,” in The Educational Times (London), N.S. IV (1922), 
238 


3 Introductson to Contemporary Civilization: a Syllabus, 3rd edition, New York, Columbia 
University Press, 1921. 
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14 AMERICAN ASSOCIATION OF UNIVERSITY PROFESSORS 


Another course given at Columbia, though not now conceived as a 
special initiatory course for Freshmen, is of such a nature that it 
seems advisable to include an account of it in this report: It is 
called “An Introduction to Reflective Thinking.” It was first given 
in 1921-22. It is an elective course, suitable for Freshmen, open 
also to Sophomores and Juniors. The text for the course is to be 
published in the winter of 1922-23.' 


A. Introduction to Contemporary Civilization 


A2. Purpose. The purpose of the course is stated as follows 
in the Introductory Note in the Syllabus: 

The Purpose of the entire course is to raise for consideration the insistent 
problems of the present. To give the student, early in his college course, ob- 
jective material on which to base his own further studies and his own judgments 
will, it is believed, aid him greatly in enabling him to understand the civilization 
of his own day, and to participate effectively in it. 


A3. Content. The outline of the course is as follows: 
FIRST DIVISION. Civilization and iis Basis 


Book I. The world of nature 
Book II. The world of human nature 
SECOND DIVISION. Survey of the Characteristics of the Present Age 
Book ITI. Historical background of contemporary civilization, 
1400-1870 
Book IV. The recent history of the great nations, 1871 to the 
present 
THIRD DIVISION. The Insistent Problems of Today 
Book V. The problems of imperialism and the “backward peoples 
Book VI. Problems of nationalism and internationalism 
Book VII. The problems of conservation 
Book VIII. Industrial problems 
Book IX. Problems of political control 
Book X. Educational Problems 


A4. Method. ‘The course runs through the year with five meet- 
ings a week. There are some twenty sections, each of which is con- 
ducted by a single instructor throughout the year. These instruc- 
tors are drawn from the departments of Economics, Government, 
History, and Philosophy. Unity of understanding and of method 
is achieved by means of weekly conferences of the instructing staff. 
The meetings of the sections are devoted to discussion based upon 

1 Columbia Associates in Philosophy, An Introduction to Reflective Thinking, Houghton Mifflin 


(1922 or 1923). 
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INITIATORY COURSES FOR FRESHMEN 15 


study of the Syllabus and outside reading. Each section elects a 
“student representative; and at informal gatherings of a cordial 
social character these representatives talk over the course with the 
instructors and bring to them the students’ criticisms and suggestions 
for the improvement of the course. 

A5. Pros and Cons. Professor J. J. Coss, who is in charge of the 
course, writes: 


The chief values of the course are: (1) It brings together in the Freshman year 
the contributions of philosophy, history, government, psychology, and economics 
to the consideration of the actual problems which we are facing in our civilization. 
Very frequently students, though they take courses in these different fields, do 
not see their interconnections and do not appreciate the social implications of 
the subject matter. (2) We feel that the course, coming as it does at the begin- 
ning of the college work, marks a sharp break with the attitude of high school 
instruction and intends to introduce the students to the more advanced and 
mature work of their college career. (3) The course forms an excellent background 
for subsequent work in the fields already mentioned. . . 

Some believe that it is impossible, without being superficial, to cover so many 
questions. We have felt that there is a difference between a general and a super- 
ficial survey and I think we can very well sustain this opinion. The course 
here was made to meet our own situation and a large number of those teaching, 
are those who actually wrote the syllabus. This we think to be a gain and we 
think that other institutions might be able to introduce the course best if a group 
codperated in preparing a syllabus. 

In 1921 Professor W. F. Bryan of Northwestern University secured 
opinions as to the value of the course from nine members of the 
Columbia faculty, some of them engaged in the work of the course, 
others not. The opinions on the whole were highly favorable. The 
main note of warning is to the effect that some students, failing to 
realize the merely introductory character of the course, develop ‘“‘a 
false sense of omniscience.”’ 

Dr. J. H. Randall, Jr., an instructor in the course, Wrote to Profes- 
sor Bryan: 

At the outset I was very much troubled by misgivings. . .I feared that the 
Freshmen might be left in a state of helpless bewilderment. After having taught 
in the course for two years, however, my initial misgivings have almost entirely 
vanished. . .So soon as one actually undertakes to teach the syllabus, the various 
details and facts fall into their proper relation and become subordinated to the 
main ideas and attitudes which they serve to illustrate. It then becomes clear 
that no attempt is being made to teach psychology or history or economics or 


politics, but that those fields are being drawn upon to illuminate certain funda- 
mental problems. And I cannot help feeling that if it is a course “in” anything, 
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it is a course in philosophy. For its net result upon the students seems to me to 
be the development of critical habits of thinking, and of a temper “ mind and a 
technique which can be applied to any problem. . 

My best students told me that they could hardly estimate what they had 
learned, that after C. C. they knew what they wanted to find out in college and 
what they would have to do in order to play an intelligent part in their lives. It 
was very interesting to watch them grow intellectually. I think it would be 
difficult to observe in any other course such a remarkable change in the ability 
to form judgments. 

The professor of public speaking, who concerns himself more with the ability 
of his classes to think correctly and argue effectively than with the ornaments 
of form, came to us after C. C. had been taught for a year and asked, “What have 
you been doing to my students? I never had such an intelligent class before. 
They seem to know what they know and what they don’t know, and they are 
able to find out what they are ignorant of.”’ 


Mr. A. M. Arnett, an instructor in the course, wrote to Professor 
Bryan: 

The students seem to be nearly unanimous in the opinion that this course is 
the most valuable in the Freshman program. So distinct in its character from 
anything they have known in high school, it emphasizes in the outset that a college 
course has something to offer that is different from what they have formerly 
known. A new interest is thus awakened. As they proceed, they are not only 
led into new fields of inquiry, but are shown something of the inter-relations among 
these, and among more familiar subjects, formerly considered in separate com- 
partments. Their horizons are broadened. Gradually they realize how prejudice 
and the like have clouded their own, and even maturer, minds. They begin to 
think more or less scientifically in terms of large concepts. They realize, often 
with considerable disappointment for a time, that they can get in this course, 
at best, only a fraction of what they would like to know about each topic. 


B. An Introduction to Reflective Thinking’ 


B2. Purpose. The purpose of the course is to acquaint the 
student with the thinking process and to increase his interest and 
ability to consider critically the foundation of his beliefs. It invites 
a consideration of the methodology of thought and proof with actual 
instances of thought in conflict. Two solutions of a single problem 
selected from an important field are given, and in their presentation 
and criticism the reasons for the change or modification of belief 
appear and the nature of hypothesis and the steps in its verification 
are developed. The aim is to impress upon the student the nature 
of thought, its pitfalls and limitations, its safeguards and possibil- 


1 This statement was prepared by Professor Coss, who is in charge of the course. 
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ities, and at the same time use an important and interesting series 
of illustrative cases. 
B3. Content. The outline of the course is as follows: 


1. Introduction. 
The distribution of intelligence; the work of intellectual leaders; the Dew- 
eyan analysis of the steps of thought; the dangers of thought; the purpose 
of the course, the method of the course, and the part played by the individual 
examples which follow. 
2. Reaching a Decision—Diagnosis. 
Ancient Egypt and the Massachusetts General Hospital. 
3. The Development of Hypothesis in Astronomy. 
Copernicus and Ptolemy. 
4. The Methods of Experimental Science. 
How Infection Spreads—Pasteur and his Adversaries. Inductive Reasoning. 
5. Deductive Elaboration and the Relation of Implication in Mathematics. 
Ancient Egypt, Pythagoras, Euclid and Present Theory. 
6. The Function of Explanation in Physics. 
The Substantial and the Energetic Theories of Heat. 
7. Evolution as a Principle of Explanation. 
Special Creation and the Evolutionary Hypothesis. 
8. Historical Investigation and its Methods. 
The Structure of the Pentateuch. 
9. Reflective Thought in the Field of Values. 
General Consideration of Methods and Criteria. 
10. Measurements and Reflections on Social Problems. 
Subjective and Objective Judgments of Intelligence. 
11. The Judgments of the Law. 
A Revised Decision and its Reasons. 
12. Reflective Thought in the Ficid of Ethics. 
The Individualist and the Authoritarian. 
13. Judgments of Beauty. 
14. Summary. 
Review and Systematization of the Characteristics of Adequate Thought, 
its Methods, Hindrances and Aids. 


B4. Method. ‘The course runs for one semester with three meetings 
a week—forty-five meetings in all. Each section of thirty is taught 
by one instructor throughout the semester. Discussion and informal 
lecture are used together. 

B5. Pros and Cons. ‘The course has pleased instructors and stu- 
dents. It is difficult to teach, but it holds the interest of the class. 
Exercises relevant to each section will be introduced more frequently 
in the coming year. These will give special emphasis to the method 
rather than the content of the illustrations used. 
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DARTMOUTH 


1. At Dartmouth two special courses are given: one called ‘‘Evolu- 
tion,” the other called “‘Problems of Citizenship.”” The first of these 
courses was first given in 1919-20, the second in 1920-21. All 
Freshmen must take one of these courses in the first semester and the 
other in the second semester. 


A. Evolution 


A2. Purpose. Professor William Patten, the Director of the 
course, writes: 


The purpose of the course may be best stated as follows: (1) It may be regarded 
as a personally conducted tour through the universe, or the manufacturing plant 
in which the young man is about to play his part as an intelligent worker. The 
idea being to explain, as best we can, what the raw materials are, what is being 
done with them, or has been done, the ways in which results are obtained, the 
relations of the main departments to one another, and where he comes in as a 
helper or hinderer. 

(2) To give the young man a better sense of time and space perspective, and of 
constructive values. 

(3) To lay some foundation for all his future courses in philosophy, sociology, 
biology, and the physical sciences. 


A3. Content. According to the Dartmouth Catalogue, 


The course includes brief discussions of the following topics: the purpose of 
science; the scientific method of enquiry; the creative power of codéperative action; 
the chemical materials and physical forces that constitute living and non-living 
things; measurements of time, space and mass; the earth and other astronomical 
bodies; plant and animal life; the social life of nature; theories of evolution; 
conservation and endowment in nature; inheritance, germinal, social; the growth 
of man as an individual and as a race; cultural evolution; great discoveries and 
inventions and their directive influence on the mental and social life of man. 


Professor Patten writes: 


The distinctive feature of the course. . .is the attempt to describe all phases of 
evolution as steps in a continuous creative process, and to interpret them in the same 
moral and ethical terms as those of every day life. Evolution, from this point of 
view, is not merely a collection of more or less interesting details, but a basic fact 
of very great educational value. . .Let me emphasize that this is not a course in 
the elements of half a dozen sciences. It is just one thing, the Story of Evolution, 
made as comprehensive and as significant as possible. 


A4. Method. ‘The course runs through one semester, with three 
meetings a week. Lecturers and instructors from the departments 
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of Physics, Chemistry, Astronomy, Biology, and Geology coéperate 
in giving the course. 

A5. Pros and Cons. Professor Patten writes: 

There is no question in my own mind. . .that a simple, logically connected story 


of this kind, a modern first chapter of Genesis, so to speak, is absolutely essential as 
an educational foundation. 


B. Problems of Citizenship 


B2. Purpose. The purpose of the course is indicated in the 
following statement, which appears in an official mimeographed 
account of the course: 

Such a course will give the student before he is called upon to exercise judgment 
in the choice of electives an appreciation of the elements of unity and difference 
among the Social Sciences and the extent to which they are complementary; it 
will give stimulus to and a foundation for better codrdination between the courses 
offered by the several departments giving instruction in the social sciences; it 
will place on a more rational basis the informal extra-classroom discussions of 
students concerning current problems of citizenship; and it will make possible by 
time of graduation when the student is called upon more actively to participate 
in matters of citizenship a more mature and reasoned judgment with respect to 
such problems than he now enjoys. 


B3. Content. According to the same statement: 


The course consists of a series of selected problems of recent or current interest. 
The problems may change from year to year, but all the Social Sciences will be 
drawn upon for the topics of discussion. Provision is also made at the end of 
the course for a statement of the nature of each of the Social Sciences illustrated 
by the topics already discussed in class, and for an explanation of the courses 
offered in the division of Social Sciences and their relationship. 

The material and order of treatment in the course as given in the 
second semester of the year 1921-22 were as follows: Introduction; 
The Newspaper; Immigration; The Negro Question; The Feminist 
Movement; The Industrial Struggle; Civil Liberties; International 
Relations; Peace and War. 

B4. Method. ‘The course runs through one semester, with three 
meetings a week. Instruction is by lectures, quizzes, and recitation. 
For lectures the class is divided into two sections of about 150 men 
each, and for recitations into twelve sections of about twenty-five 
meneach. The lectures are given by Professor Hayes Baker-Crothers, 
who is the Director of the course. The quizzes and recitations are 
conducted by Professor Baker-Crothers and an instructor who gives 
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all his time to the course and other instructors representing the 
departments of History, Political Science, Economics, and Sociol- 
ogy. 

. B5. Pros and Cons. The mimeographed statement above re- 
ferred to contains the following paragraph: 


Out of the course in “Problems of Citizenship” there is developing in the stu- 
dents a keener interest in present day affairs and a more rational thinking about 
them. 

The end of the second semester shows a greater interest in the selection of 
elective courses offered in the division of Social Sciences. The newspaper and 
periodical reading required of the students in the first semester has been volun- 
tarily continued in many cases after the completion of the course. . .The instruc- 
tors testify to a rich experience in teaching and to a broader knowledge of the 
Social Sciences which will undoubtedly benefit their other teaching. . .It is ex- 
pected that all the humanistic departments will find in the students an improved 
capacity to understand the situations, motives and actions of the past and present. 


Jouns Hopkins 


1. The Johns Hopkins course is called “Introduction to College 
Work.” It was first given in 1921-22, on an experimental scale, to a 
single section of about a dozen Freshmen. 


2. Purpose. The fundamental purpose of the course is indicated 
in the following statement in the report of the committee (of which 
Professor A. O. Lovejoy was chairman) which was entrusted with 
the planning of the course: 


At the critical period in mental development which is marked by the beginning 
of college life the all-important thing is that the student should, if possible, be 
acquiring sound habits of intellectual procedure—habits of definiteness in ideas 
and accuracy in statement, a sense of the difference between the plausible and the 
proved, an appreciation of the contrast between the patient, critical and cir- 
cumspect methods of genuine science and the casual observation and hasty gener- 
alization of the untrained mind. 


According to another paragraph in the same report: 


It is of importance that every Freshman should from the beginning be made 
to feel that he is entering, not upon a mere continuation of his secondary school 
work, but upon an essentially new, distinctive, and much more serious and ex- 
citing stage of his education; and he needs a definite initiation into the methods 
and requirements of this new stage. To produce this effect upon the mind of the 
beginner, a course differing markedly in content and method from those usual 
in the secondary schools should be provided. 
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Professor Lovejoy writes: 


What this course tries to do is, first, to make the student definitely conscious 
of the processes of thought which he does apply in his own dealing with problems; 
second, to make clear to him what are the right processes; and, third, to habituate 
him to the use of the latter. 


3. Content. ‘The outline of the course as given in 1921-22 was 
as follows: 


1. Preliminary tests of students’ ability and general knowledge 
a. Powers of observation and accurate description 
b. General information 
c. Detection of fallacies in reasoning 
d. Discussion of results 
. How to study 
. Knowing, guessing, and believing 
. Why people disagree in opinion 
. The art of consistency and of proof from conceded premises 
. Physical facts: how to get them 
. Causes and effects: how they are determined 
. Facts concerning past events: how they are established 
. How a great scientific theory is buslt up 
. Some fundamentals of the scientific conception of man and nature 
. Some characteristics and problems of the present age 


4. Method. The class meets thrice weekly through the year. 
Dr. George Boas, who is in charge of the course, writes: 


acm 


OO On 


To keep the purpose of the course constantly in sight—namely, that certain 
habits of thinking must be inculcated in the students—formal lectures were 
practically eliminated, and when given, as stated below, were immediately followed 
by at least a full session of discussion by the class. The work proceeded as a 
series of exercises to be performed by the students; what background of facts 
was needed was brought in simply as illustration of certain ways of good or bad 
thinking. Thus the students learned of a number of classical experiments, ¢. g., 
those of Wells on dew, of Priestley on “‘fixed air,” of Darwin on earthworms, in 
learning the technique of formulating experiments for the testing of specific 
problems. ‘They learned the outline and structure of the theory of evolution when 
they studied topic 9. They learned something of the European War when they 
discussed—with an officer of the Army War College—how a general forms his 
decisions for battle. But it was made as clear as possible to them that these and 
similar cases of reasoning, were illustrations of how thinking is carried on when it 
is controlled, and they were required to criticise other cases from what they had 
learned here; and much of the illustrative material was drawn from problems of 
college life or ordinary experience. 

To keep touch with present conditions and to give the students a corroboration 
of the instructor’s views, lecturers from other departments of the university and 
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in two cases from without the university lectured to the class. These were almost 
the only formal lectures given, and even then students were permitted to ask 
questions of the speaker as he talked. These lectures were given by authorities 
in the subjects on which they talked, and appeared to the students as evidence 
that there actually existed people who used the methods which they were learn- 
ing. 

It should be emphasized that in carrying on his share of the work, the instruc- 
tor took especial pains to bring out the uniform character of good thinking whether 
it appears in building a railroad or in planning a set of experiments. For that 
reason he utilized material from the newspapers as well as from textbooks of law 
and logic, and the like. The one thing which was guarded against above all was 
giving the students the impression that they were learning a certain background 
or set of curious facts. They were made to feel steadily that, on the contrary, 
they were learning how to do something, not merely how other people did things. 


5. Pros and Cons. Dr. Boas writes: 


The course was successful in making the students more aware of the means 
by which thought becomes coherent and intelligent. Of course the instructor 
cannot vouch that all the students received the same impression. He can, how- 
ever, say that there is not one of them who is not a better thinker now than he was 
when he entered the course. It is, of course, not assumed that this course alone 
is to be credited with this result. 

What has been most noticeable is that as the year has progressed the students 
showed themselves more capable of asking “‘good questions.”” That is, they ceased 
asking questions about anything that happened to occur to them through the 
random association of ideas, and began to show a realization that some questions 
were enlightening to themselves and others were simply time-killers. A member 
of the medical faculty who gave a lecture in the course said afterward that the 
questions asked by these Freshmen were more pertinent, and showed a keener 
perception of where logical difficulties in the experiments he was outlining might 
lie, than the questions he usually gets from first-year medical students. 

Though the instructor sees many improvements to be made in the manner 
of conducting his work, the plan in general seems to him of great promise, and the 
first year’s experiment—which is, necessarily, not conclusive—has exceeded his 
expectations. The natural danger of becoming too abstract is avoided by making 
the meetings of the class drills in thinking. This means that many attractive 
features have to be sacrificed—namely, neatly constructed lectures and a wide 
subject matter—but it does result in more intelligent students. The problem 
then becomes to keep the intellectual habits acquired alive throughout the college 
course. 


LELAND STANFORD 


1. The Stanford course is called “Problems of Citizenship.”’ It 
is required of all Freshmen. 
2. Purpose. Professor M. S. Wildman, who is in charge of the 


course, writes: 
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Our aim is to give the student an intelligent approach to public questions of 
the day. At least he should learn the manner in which opinion on a political 
issue ought to be formed. 


3. Content. The course is divided into three parts: Political 
Problems, Economic Problems, Social Problems. These three 
parts are practically independent. They consist of brief and system- 
atic presentation of the principles which underlie social, economic, 
and political action. They are modified forms of the elementary 
courses previously given in these subjects, the modifications being 
such as to shorten the courses and adapt them to younger students. 

4. Method. ‘The course runs through the year with four meetings 
a week. Three hours a week are given to lectures, and one to dis- 
cussion. Students write on an assigned topic each week. ‘Their 
papers are criticised and returned. A syllabus is distributed as a 
supplement to the textbook. As yet it has not been possible to divide 
the class into small sections. 

5. Pros and Cons. Dean J. P. Mitchell writes: 


I feel that the course. . .-has been successful, but that it is still in the making. . . 
The course has given our students a fairly comprehensive acquaintanceship with 
the fundamental principles of economics, political science and sociology. I be- 
lieve it has made them better qualified for the duties of citizens; many have en- 
joyed and appreciated it while they were taking it, and some have told me that 
it was not until some months after they had finished it, that they realized how 
much good it had done them. At the least it has set them thinking about things 
that they were taking for granted, and this alone is worth while. . .With regard 
to the method of presentation we are all agreed that the lecture method, with 
classes sometimes as large as 275 is not ideal. We all think it would be better 
if we could have small sections of 20 or 30, each under a good instructor, with more 
recitation and discussion. 


MIssourRI 


1. The Missouri course is called ‘““Problems of American Citizen- 
ship, Including English Composition.’”’ It was first given in 1920-21. 
It is required of all Freshmen. It is discussed by Professor Isidor 
Loeb, who is in charge of the course, in an article entitled ‘““The 
Required Course in Citizenship for College Students.”’"' The Sylla- 
bus of the course is now in book form.” 

2. Purpose. ‘The purpose of the course is twofold: to survey the 

' Journal of the Proceedings of the National Education Association, 1921, pp. 4-6. 


2 Isidor Loeb, Syllabus of A merican Citizenship, new and enlarged edition, Columbia (Missouri), 
the Missouri Book Company, 1921. 
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historical background and the development of political institutions, 
and the social and economic problems of the present day; and to 
provide training in the use of the English language. 


3. Content. ‘The outline of the course is as follows: 
INTRODUCTION 
PART I. Physical Basis of Society 
PART II. Chief Contributions to the Modern World 
PART III. Development of Economic Organization of Society 
PART IV. Historical Background of Present National and International 
Relations and Organisations 
PART V. Modern Economic Organization and Problems 
PART VI. The American Citizen and His Government 


A. Fundamental Considerations 
B. Organization of National Government 
C. Functions of National Government 


4. Method. ‘The course runs through two terms of sixteen weeks 
each, with six meetings a week. Three hours a week are devoted 
to lectures by Professor Loeb; and three hours to class work in sec- 
tions of about twenty-five men each. The class work as a whole is 
in charge of Professor J. W. Rankin. Each section is in charge of a 
single instructor. The instructors represent the department of 
English and have had some training in the Social Sciences. The 
first of the three hours of class work is devoted chiefly to the dis- 
cussion of the lectures and the assigned reading of the previous week; 
the other two hours to work in English composition based upon the 
same material. Unity is effected by weekly conferences of the 
instructors. 


5. Pros and Cons. Professor Rankin writes: 


(1) I believe this work provides an excellent orientation course for Freshmen. 
More satisfactorily than any other course I know of, it not only suggests the possi- | 
bilities in university work but also tends to widen the student’s horizon and to 
give him a historical perspective, which he utterly lacks when he enters the uni- 
versity. 

(2) It early makes the student think about the many social, industrial, and 
political problems of our time. 

(3) From the point of view of English composition, it affords as much practice 
in writing as did the formerly required Freshman English. 

(4) It also affords sufficient time for instruction in elementary English (spelling, 
punctuation, grammar, sentence and paragraph structure) as well as in outlining 
and the use of printed sources of information. 
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(5) It provides a common and cumulative stock of information for the students 
to use in their writing. 

From the English point of view the only objection that seems serious is that 
this course does not provide for practice in narration and description. This 
objection, however, I personally do not consider of much weight: elective courses 
can easily supply the demand for narrative and descriptive writing; and the Citi- 
zenship student is urged to read (from a list of historical novels and fiction dealing 
with contemporary problems) a good deal of both narration and description. 


PRINCETON 


1. The Princeton course is called “Historical Introduction to 
Politics and Economics.” It was first given in 1918-19, but was 
radically revised in 1920, so that as now given it dates from 1920-21. 
It is elective, and is elected by about half the Freshman class. 

2. Purpose. Professor J. C. Green, who is in charge of the course, 
writes: 

In the first place, we are trying to give the student, at the beginning of his 
college course, knowledge of some of the fundamental facts and ideas which will 
be useful to him in further study of History, Political Science, Economics and 
Social Institutions. We have found that too large a proportion of our students 
are too ill-equipped upon entering college to pursue with profit the more advanced 
courses in these subjects. Some introduction is necessary in order that time may 
not be wasted in the more advanced courses. Heretofore, either professors have 
spent an undue proportion of their time explaining the meanings of fundamental 
terms, etc., or else they have assumed on the part of the student a knowledge of 
the meanings of these terms, only to find later on that their assumption was with- 
out foundation. 

In the second place, we are trying to give the student early practice in the 
methods of study, which he must employ in his more advanced courses. Students 
coming to the University have too often had no practice whatever in the use of 
books of reference, even of such elementary aids as dictionaries, encyclopedias 
and atlases. They are entirely unaccustomed to the use of alibrary. They have 
sometimes had no proper training in the gathering and proper use of materials 
in writing essays. Some of them, whose serious studies have been almost entirely 
limited to the working of problems, the memorizing of verb forms, or the trans- 
lation of so many lines a day, do not know how to go about the task of reading a 
book, making notes of the contents and assimilating them for future use. 

In the third place, we are trying to provide a course which will be entirely differ- 
ent in content and in method from anything which the student has met with in 
his preparatory or high school work. We have found that a great many students 
come to the University with great expectations of an intellectual awakening. 
They are sometimes disappointed to find that a great deal of their work during 
Freshman year is nothing more than a continuation of the courses which they have 
been studying in the preparatory schools. If such men are disappointed during 
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their Freshman year, it is often difficult thereafter to arouse proper intellectual 
interest in them. Our course takes them in the beginning of their Freshman year 
into the study of subjects which many of them never dreamed of and in this way 
intellectual horizons are broadened and intellectual interests stimulated. 


3. Content. Professor Green writes: 


The course begins with a study of fundamental principles of geography, with 
special reference to the influence of geographical factors on human development 
in different parts of the world. Then we take up an elementary study of the 
principles of Politics and Political Economy. ‘The second half year is devoted 
to the reading of books on different countries—this year we have studied India, 
Canada, and New Zealand—not so much with a view to giving the students a 
detailed knowledge of the history, government and economic conditions of those 
countries, as with a view to finding specific application for the principles which 
have been dealt with during the first term. 


4. Method. Professor Green writes: 


The course lasts one academic year. The class meets twice a week, in class- 
room divisions of approximately twenty, and once a week, for a two hour period 
of work in the Library, in somewhat larger sections. The two class exercises 
are largely given up to oral recitation based on required reading. When occasion 
seems to require it, informal, explanatory, or supplementary lectures are also given. 
At every third or fourth meeting of the class, without schedule and without 
advance notice, there is a fifteen minute written recitation. Great stress is laid 
upon the necessity of careful reading and upon the constant use of the dictionary, 
encyclopedia and atlas. Students are required to define any unusual terms in 
the text, to locate any places mentioned, and to give some definite information 
in regard to any persons who may be referred to. The written tests are returned 
to the students with copious corrections by the various instructors, so that no 
student may be at a loss to understand in what respect he is at fault. The two 
hour periods in the Library are taken up with the drawing of maps, the writing 
of short essays, the working out of specific problems for which the use of books 
of reference is necessary, etc. In addition to the class-room exercises and re- 
quired hours of work in the Library, other hours are set apart at which students 
may meet instructors individually for the purpose of having their note books 
looked over, their outlines of reading corrected, difficult points explained, etc. 


5. Pros and Cons. Professor Green considers that the course is 
in general successful. He thinks it likely that minor changes will 
be made from year to year. Another member of the Princeton faculty 
writes that in his opinion the course involves mastery of so large a 
mass of detailed facts that it exercises memory rather than real 
thought and independent resourcefulness; and that in his opinion 
the course would be of greater value if not limited to the fields of 
history and politics. 
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RUTGERS 


1-3. The Rutgers course is identical with the Columbia course 
in name, purpose, and content. The Columbia Syllabus is used. 
The course was first given at Rutgers in 1921-22. 


4. Method. ‘The course runs through the year with three meetings 
a week. There are two sections of thirty-fivemeneach. The course 
is conducted by Professor J. H. Logan and an assistant. ‘The read- 
ing is done in the Library, and is similar to laboratory work in that 
definite problems are assigned and the reading is somewhat super- 
vised. It is planned to have a special room in the Library set apart 
for the work of this course. 


5. Pros and Cons. Professor Logan writes: 


So far as I can judge, having had the work myself, the experience has been 
excellent for men who stand as high as B;—not so good for C men; worthless 
forD men. For the last six weeks we have kept the better men in one section, with 
splendid results. I propose to segregate them next year on the basis of a stiff 
test at the beginning p/us the “intelligence test.”’ I can’t see how anything good 
could come of the course if too much lecturing is given. I am preparing to have 
the sections spend some time at the beginning on ““How to Read” and “How to 
Study.” 


Dean Marvin writes: 


To the best of my judgment, and belief, this course is decidedly successful. 
We are proposing to the departments of Geology and Zodélogy that a similar course 
be offered in the field of the history of the earth and of life by those two depart- 
ments. 


1. The Williams course is called ‘‘American National Problems.”’ 
It was first given in 1919-20. All Freshmen must elect either this 
course or the Freshman course in Rhetoric. About half elect each 
course. 


2. Purpose. (a) The chief aim of the course is to stimulate 
political thinking and to give training in scientific methods of thought 
in the field of the social studies. (b) It also serves as an introduction 
to the advanced courses in economics, government, and the other 
social sciences. (c) It attempts to give the student a sense of the im- 


! This statement was prepared for the Committee by Professor R. D, Leigh, who is in charge 
of the course. 
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mediacy, significance and importance of the present-day problems of 
American political and industrial life. 

3. Content. The course surveys the present-day public problems 
- with emphasis upon the control or governmental aspects. This 
survey is preceded, however, by the historical background of the 
present situation and the basis in human nature for the group solution 
of these problems with emphasis upon the scientific method. The 
order of topics is as follows: 


First Semester 
Historical Background of Contemporary American Society 
Human Nature, Public Opinion and Parties 
Representative Bodies and Lawmaking 
Executive Control and the Problem of Administration or Management 
Control through Finance 


Second Semester 
The Insistent Problems of Today 


International Relations 
Justice and Order 
The Courts 
The Police 
Promotion of Human Welfare 
Education, Health, Charities etc. 
Economic Development 
Natural Resources and Conservation 
Transportation and Public Utilities 
Money and Currency 
Trusts and Monopoly 
Labor Organization and Relations 
Proposals for Drastic Economic and Social Reorganization 


4. Method. ‘The course runs through the year with three meetings 
a week. For one hour each week the students in two large sections 
attend a lecture given by the member of the faculty in charge of the 
course. For the other two hours the class is divided into several 
sections of approximately thirty each for discussion, quizzes, etc. 
The professor in charge of the course meets two of these sections. 
Professors of the departments of history, government and economics 
meet the others. There are no sections in charge of instructors at 
present. Several texts are used and students are required to do out- 
side readings and report on them. 
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PART II 
SUMMARY 


The purposes underlying these several courses are as follows: 

1. To adjust the student to the college environment (An, B)! 

2. To train him in thinking (Am, An, CC, Crt, JH, M, P, R, W) 

3. To provide a course which by its very difference from high 
school courses shall convince him of the seriousness of 
college work (Am, CC, Crt, D, JH, P, R) 
To give him a sound general conception of the nature of the 
world and of man (CC, Dev, R) 
To survey the historical background of contemporary civiliza- 
tion (CC, M, R, W) 
To give the student a stimulating and intelligent interest 
in the main human problems of the present day (Am, An, 
CC, Crt, Dpe, LS, M, R, W) 
To afford an introductory survey of a considerable portion 
of the field of collegiate study (Am, CC, Crt, Dev, Dpe, 
LS, P R, Ww) 
To afford an introductory survey of the entire field of collegi- 
ate study (An, B)* 


The foregoing list of purposes serves also to suggest in general 
the content and the values of the several courses. 
As to method, the courses fall into four groups: 

I. Lectures only, given by several men (An, B) 

II. Lectures by one or two men, with group discussions, 
each discussion group conducted always by the same 
instructor (Am, Dpc, M, P, W) 

III. Lectures by several men, with group discussions, each 
discussion group conducted always by the same instructor 
(Dev, JH) 

IV. Group discussions only, each discussion group conducted 
always by the same instructor (CC, Crt) 


1Am = Ambherst, An = Antioch, B <= Brown, CC = Columbia “Introduction to Contemporary 
Civilization,” Crt = Columbia “Introduction to Reflective Thinking,” Dev = Dartmouth 
“Evolution,” Dpc = Dartmouth “Problems of Citizenship,” JH = Johns Hopkins, LS = Leland 
Stanford, M = Missouri, P = Princeton, R = Rutgers, W = Williams. 

? The Brown and Missouri courses aim also to train the student in writing English: the question 
of the wisdom of associating this purpose with the other purposes of a special initiatory course is 
fundamentally a departmental problem, and is therefore not discussed in this report. The 
Antioch course aims also to survey possible post-collegiate occupations: this purpose is not 
discussed in this report. 
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The main dangers noted are these: 

First: that the instructors may be incompetent to meet the 

heavy demands laid upon them. 

Second: that such courses may be superficial; that courses in- 
tended merely as introductory surveys may leave the 
impression that the treatment of the subject dealt with 
is definitive, and may ‘‘take the edge off the adventure 
of learning.” 


DISCUSSION 


1. In the following discussion the Committee has tried to hold 
in mind the needs of a typical undergraduate body. We recog- 
nize fully the fact that actual conditions vary greatly from institu- 
tion to institution, and that plans well adapted for one college 
or university might not work well in another. The recommendations 
contained in this report are therefore intended merely to be sugges- 
tive. It is the hope of the Committee that each individual institu- 
tion which may be interested in this question may work out its own 
special problem, and that in so doing it may derive help from the 
facts recorded and the suggestions made herein. 

2. Of the several purposes listed above, those numbered 1, 7, and 
8 are administrative rather than curricular. The purpose numbered 
1 concerns general adjustments, and the purposes numbered 7 and 8 
concern the problem of the election of courses. These are matters 
of the sort normally dealt with by deans or other officers rather than 
in regular classroom work. The subjects involved can be adequately 
treated in lectures or informal talks with opportunity for asking 
questions; they do not in general call for extended discussion. They 
are none the less of great importance. Treatment of these purposes 
will be resumed at the end of this report. 

3. The other five purposes are essentially curricular. The purpose 
numbered 2 concerns the fundamentals of all intellectual method; 
those numbered 4, 5, and 6 concern specific matters of content. The 
purpose numbered 3 is in reality accessory rather than fundamental, 
and might in itself be achieved in a great variety of ways. 

4. The Committee believes that the purpose numbered 2—the 
endeavor to train the student in thinking—is the most important of 
all. Certainly no other endeavor can point more directly to the 
increase of the intellectual interest and the raising of the intellectual 
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standards of the undergraduate. And we believe that the importance 
of this endeavor in itself, and the obvious fact that early training in 
thinking will magnify the value of all courses taken thereafter, com- 
bine to make it desirable that a systematic endeavor to train the 
student in thinking be made during the Freshman year. We sub- 
scribe heartily to the statement of the Johns Hopkins committee 
quoted above: 


At the critical period in mental development which is marked by the beginning 
of college life the all-important thing is that the student should, if possible, be 
acquiring sound habits of intellectual procedure—habits of definiteness in ideas 
and accuracy in statement, a sense of the difference between the plausible and 
the proved, an appreciation of the contrast between the patient, critical and cir- 
cumspect methods of genuine science and the casual observation and hasty gen- 
eralization of the untrained mind. 


5. Two of the courses surveyed above, the Columbia ‘Introduction 
to Reflective Thinking’’ and the Johns Hopkins course, are directed 
primarily to the endeavor to train the student in thinking, all matters 
of information being secondary and incidental to the one controlling 
purpose. 

6. In several of the other courses, notably the Columbia ‘“‘Introduc- 
tion to Contemporary Civilization,” the endeavor to train the student 
in thinking appears as a purpose secondary to some other purpose 
and pursued less constantly and less systematically than in the two 
courses referred to above. Professor Lovejoy writes, in criticism 
of the type of training in thinking afforded by such courses: 


It is, of course, possible to use the problems covered by the Columbia course 
(i. e., the “Introduction to Contemporary Civilization’’) as material for this sort 
of analysis; and that is evidently what is done there by some of the best of the 
instructors. . . The trouble is that it is impossible to do this sort of thing thoroughly 
and at the same time to cover the immensely wide ground which the Columbia 
course tries to cover. Nor can a course in which the informational element is 
so great as in that at Columbia have the effect of producing a habit of what may 
be called logical circumspection, or logical self-consciousness, which is what ours 
aims to accomplish. The factors of time and of repetition and of illustration of 
the same logical principle or process in several different fields, are of the essence 
of the business, as we view it; and we do not see how these factors can be realized 
under the Columbia plan. 


7. The Committee believes that the fundamental importance of 
the endeavor to train the student in thinking, calls for the giving of 
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a course in which the fulfilment of this endeavor shall be the primary 
objective; and recommends, therefore, that a course in Thinking— 
a course, that is, similar in general to the Columbia ‘Introduction 
to Reflective Thinking’”’ and the Johns Hopkins course—be given in 
the Freshman year. 


8. The specific plan and content of such a course we regard as mat- 
ters for local study and decision. The Columbia and Johns Hopkins 
courses offer notable suggestions. The illustrative problems, clearly, 
should be chosen to a considerable extent from among those problems 
with which the particular student body in question is and will be most 
naturally concerned. 


9. Such a course would fulfil excellently the special purpose num- 
bered 3 above—to provide a course which by its very difference from 
high school courses shall convince the student of the seriousness of 
college work. 


10. Certain specific questions as to such a course will be discussed 
below, in Paragraphs 18-20 and 37-38. 


11. The Committee believes also that the purpose numbered 4— 
the endeavor to give the student a sound general conception of the 
nature of the world and of man—is of fundamental importance. 
We hold this belief despite a full realization of the difficulties involved, 
which will be discussed below. Of the courses surveyed above, the 
two in which this purpose dominates are the Dartmouth course in 
Evolution and the Columbia “Introduction to Contemporary Civil- 
ization” in its First Division. In the Dartmouth course most of 
the time is devoted to a presentation of the major results of the phys- 
ical sciences; in the Columbia course the emphasis is on the nature 
of man. We would call special attention to the statement of the 
content of the Dartmouth course (page 18). 


12. The Committee believes that a general acquaintance with the 
modern view of the world and of man—with the modern view, that is, 
of “the chemical materials and the physical forces that constitute 
living and non-living things,’”’ the earth in its astronomical relations, 
the evolution of plants and animals, and the physical, intellectual 
and social evolution of man—alone affords the perspective which is 
indispensable for the proper organization of acquired knowledge and 
for the full development of the desire to receive and to contribute 
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advancement to knowledge.' Such a perspective constitutes the 
ideal point of departure for the entire intellectual enterprise of the 
undergraduate. We therefore recommend that a course on the 
Nature of the World and of Man be given in the Freshman year. 

13. In this case also we regard the special plan and content of such 
a course as matters for local study and decision. The Dartmouth 
course offers suggestions in particular for the first part, and the Colum- 
bia course for the latter part, of such a course. 

14. Such a course would fulfil excellently the special purpose num- 
bered 3 above—to provide a course which by its very difference 
from high school courses shall convince the student of the seriousness 
of college work—and it would fulfil incidentally the special purpose 
numbered 7 above—to afford an introductory survey of a consider- 
able portion of the field of collegiate study. 

15. Certain specific questions as to such a course will be discussed 
below, in Paragraphs 18-36. 

16. The Committee believes also that the purpose numbered 6— 
the endeavor to give the student a stimulating and intelligent interest 
in the main human problems of the present day—is of very great 
importance. It is to be noted that this is the dominant purpose in 
special initiatory Freshman courses already given at Amherst, Colum- 
bia (“Introduction to Contemporary Civilization’’), Dartmouth 
(“Problems of Citizenship’), Leland Stanford, Missouri, Rutgers 
and Williams. We believe firmly that direct collegiate treatment 
of the problems of the present day constitutes an excellent method 
“of increasing the intellectual interest and raising the intellectual 
standards of undergraduates.” And we believe that a course in 
which this purpose is dominant should be given at the earliest practic- 
able point in the undergraduate curriculum. But we do not feel that 
such a course has, for the typical undergraduate body, so specific 
a claim to presentation in the Freshman year as the two courses 
previously recommended. If those two courses are to be given, it 
would hardly be possible or wise to introduce as well in the Freshman 
year a course on problems of the present day. Furthermore, such a 
course would yield better results to students who had previously 
taken the course in Thinking, recommended above, than to students 

1 We do not, of course, mean to imply that the modern view of the nature of the world and of 


man is single or definitive: a proper statement of the modern view would bring out its uncertain- 
ties and its tentativeness. 
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who had not taken such a course. It seems to us therefore that the 
logical place for such a course is in the Sophomore year. In another 
portion of our General Report (of which General Report the special 
report now published forms a single portion) we shall return to the 
discussion of courses on problems of the present day, with the recom- 
mendation that such a course be given in the Sophomore year. We 
would note here, however, that the problems involved in the con- 
duct of such a course are essentially the same as the problems, dis- 
cussed below in Paragraphs 22-36, which are involved in the conduct 
of the course on the Nature of the World and of Man. 


17. The purpose numbered 5 above—the endeavor to survey the 
historical background of contemporary civilization—appears, in 
courses now given at Columbia (‘Introduction to Contemporary 
Civilization”), Missouri, Rutgers and Williams, as accessory to the 
purpose discussed in the preceding paragraph. To the question 
of the extent to which this accessory purpose should receive embodi- 
ment in a course on problems of the present day, we shall return in 
the portion of our General Report referred to above. We may note 
here, however, that we should in general favor a marked limitation 
and subordination of the historical portion of such a course. 


18. We recommend, then, for the Freshman year, two special 
initiatory courses: one in Thinking, and one on the Nature of the 
World and of Man. In view of the pressure of other Freshman 
courses, it would not seem practical to suggest that each of the two 
new courses be carried throughout the year as a full time course. 
We therefore recommend that one of the two special courses be given 
through the first half of the Freshman year, and the other through 
the second half. It seems both logical and practically desirable that 
the course on the Nature of the World and of Man should precede 
that in Thinking. The course in Thinking is logically a special 
course in applied psychology, and is thus in a sense a development 
of a certain phase of the study of the nature of man. The course 
on the Nature of the World and of Man, being informational, will 
afford less initial difficulty to the Freshman, and will serve more 
naturally as a transitional course. It will furthermore give the 
student a better perspective for both the central purpose and the 
miscellaneous problems of the course in Thinking. We recommend 
therefore that the course on the Nature of the World and of Man 
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be given during the first semester and the course in Thinking 
during the second semester.’ 

19. We recommend that these courses be eventually required of 
all Freshmen; but we recognize the probability that in some institu- 
tions it might be best to give them first on an experimental scale, 
either as optional or for a selected group of Freshmen. 

20. We recommend that each course be given as many hours a 
week as is practically possible—preferably five. 

21. We next submit, in Paragraphs 22-36, certain special recom- 
mendations with regard to the course on the Nature of the World 
and of Man. 

22. We recommend that for this course a common text or syllabus 
be used by all students. If a syllabus is used, it should indicate 
certain material to be studied by all students. We regard such 
community of textual information as essential for profitable discuss- 
ion and quizzing. 

23. If possible two special rooms in the library should be devoted 
to this course: a large room stocked with an adequate number of 
copies of the books most generally referred to, and an adjacent room 
for conversation—since all possible means should be employed ‘to 
encourage discussion of the course among the students. 

24. We recommend that the course be conducted by lectures 
and group meetings in the proportion of one lecture to three or four 
group meetings. 

25. We recommend that the course be in charge of a Director 
(rather than a committee), in order that there may be a due degree 
of unity in the conduct of the course and a concentrated responsi- 
bility for its constant improvement. 

26. In the giving of the lectures several different men should 
participate. The course touches several different departmental 
fields: it would seem appropriate that the lectures in each field be 
given by leading men in the departments concerned. Such a plan 
would give the Freshman a chance to form a sense of acquain- 
tance with leading men with whom he would hardly come into con- 


1 In the case of an institution having three terms instead of two semesters, the division of the 
work would be a matter for local study and decision. If the courses are required courses, an even 
division could be made, regardless of the tripartite system. If it be thought best to give one term 
to one course and two terms to the other, we incline to the belief that the course on the Nature 
of the World and of Man should be given in the autumn term and the course in Thinking during 
the winter and spring terms. 
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tact otherwise in his Freshman year; it would reénforce his sense of 
the importance of the course; and it would afford a stimulating var- 
iety in points of view and methods of presentation. The number 


_ of lectures called for from any one man would not be so large as to 


make them an unduly heavy burden upon that man. Introductory, 
transitional, and summarizing lectures should be given by the Direc- 
tor of the course. In institutions in which the Freshman class is too 
large to meet as a single body for lectures, the Dartmouth plan of 
meeting for lectures in very large sections might well be followed. 

27. For the group meetings the class should meet in sections of 
preferably not more than twenty men. These meetings should be 
devoted primarily to the discussion of the text and the lectures, to 
quizzing, and to frequent short written tests. All possible means 
should be. employed to develop a sense of common interest in the 
members of a given group. A special subject, for instance, may be 
assigned for codperative group reading and discussion. 

28. We recommend that so far as possible each group be conducted 
always by the same instructor. As an immediately practical recom- 
mendation for the proposed course, we suggest that each group be 
conducted by one instructor during that part of the course which 
deals with the physical sciences, and by a second instructor during 
that part of the course which deals with man.' 

29. This recommendation calls up at once the first danger noted 
above: that the instructors may be incompetent to meet the heavy 
demands laid upon them. The course touches on several different 
departmental fields: where can we find instructors capable of con- 
ducting discussions in so many fields? The problem is of fundamental 
importance not only for the course now proposed but for all inter- 
departmental survey courses: we shall therefore discuss it at some 
length. 

30. It is undoubtedly true that not many such instructors are to be 
found: but nothing prevents their being made. It is to be noted, 
in the first place, that ‘almost any instructor working primarily in 
one of these fields has had a considerable amount of undergraduate 
or even graduate training in one or more of the allied fields. And 
it is to be noted in the second place that the discussion will not by any 
means require a searching acquaintance with technical detail in every 


1 The conduct of two sections of such a course through half a semester could be regarded as 
equivalent to the conduct of one section through a semester. 
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field. ‘The instructor willing to prepare himself for such work should 
be able to do so by an amount of reading extensive, to be sure, but not 
exorbitant, and by frequent conference with the Director and the 
other men coéperating in the course. The men codperating in the 
“Introduction to Contemporary Civilization” at Columbia and those 
codperating in the Missouri course meet weekly for discussion of the 
content as well as the conduct of the course. If a class group asks 
detailed questions which an instructor thus prepared cannot answer, 
he has only to say that he cannot answer, and to indicate how the 
desired information may be obtained. Straightforward admission 
of the limitation of knowledge is such a case is good, not bad, for 
educational morale. 


31. Such a course demands more time and work from an instructor 
than the average course, but on the other hand it gives him larger 
rewards, and promises more for the advancement of knowledge and of 
education. For it is a beneficial thing to any instructor to widen 
his intellectual horizon in such a manner: he gains not only a broader 
perspective, but an acquaintance with the methods and results of 
other fields of knowledge which is likely to suggest to him not only 
special similar possibilities in his own field but also fruitful inquiries 
into the interrelations of the fields. It is generally felt that our collegi- 
ate life is at the present time altogether too much departmentalized: 
participation in such an interdepartmental enterprise is calculated 
to develop an eminently desirable consciousness of the essential unity 
of educational endeavor. And the association with men from other 
departments is calculated to produce—as it has done most notably 
at Columbia—a circle of interlocking friendships such as could hardly 
have developed otherwise. 


32. It would seem intellectually and professionally desirable, 
however, that no instructor should devote his entire time to such 
a course; but that each should carry on as well his major work in the 
department of his special interest. This would naturally be the case 
if, as we have recommended, the course in question runs only through 
one semester. 

1 In the small college, where the number of sections in such a course would be small, the op- 
portunity for conference would be less of course than in a university. Even in the extreme case 
of a course having but one section, however. the instructor could fit himself reasonably well for 
the work by resolute reading and by individual or group conferences with the older men on the 


faculty. Experience in the conduct of such a course in a university would be a most valuable 
Preparation for giving such a course in a small college. 
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33. With the feeling that: the youth of the average instructor 
tends to make him incompetent for such a course, the Committee 
has little sympathy. For a task requiring so much mental elasticity, 


_ the young instructor would appear to be better fitted than many men 


of older and riper scholarship. The young instructor’s enthusiasm 
for his subject is on the whole more apt to be contagious among 
Freshmen than that of the average man of middle age—and contag- 
ious enthusiasm is a most valuable asset for such a task. 

34. It may be added that the interdepartmental courses at Col- 
umbia and elsewhere in which instructors have covered various 
fields have, as a matter of fact, worked well. 

35. It may be added also that such difficulties as are immediately 
to be met in the provision of such instructors are in a considerable 
measure due to the lack of men possessing just those habits of interest 
and of thought which would be developed by courses such as that 
proposed; and that the giving of such courses year by year will tend 
to produce an increasingly competent set of potential instructors for 
such courses. 

36. A second problem which concerns this and all interdepart- 
mental survey courses is the danger of superficiality. In the con- 
sideration of this danger there seems to us to be need for careful 
discrimination in the use of terms: for the word “superficial” is 
often used thoughtlessly—not to say superficially. It is obvious 
that any course which touches several fields cannot enter deeply 
into the detailed content of any one field. In this descriptive sense, 
any survey course whatsoever is superficial: it describes the surface 
of a broad field. But the description of a surface need not be super- 
ficial in its intellectual aims or its intellectual results. It will be 
intellectually superficial if the instructor gives the impression that 
his swift survey conveys all that is worth knowing about each portion 
of the field: it will not be intellectually superficial if the instructor 
recognizes constantly the limitations of the course, makes it clear 
that he is touching only the surface of each portion of the field, and 
suggests something of the significance of the material, within each 
field, which the course cannot examine. Such treatment, instead 
of giving ‘‘a false sense of omniscience” would give a due sense of 
intellectual humility ; and instead of “taking the edge off the adventure 
of learning” would whet the eagerness for such adventure. 

37. As regards the course in Thinking, we see no reason to recom- 
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mend methods other than those followed in the Columbia ‘‘Introduc- 
tion to Reflective Thinking” and in the Johns Hopkins course. 

38. The Committee desires to express its conviction that the en- 
deavor to train the student in thinking should be regarded as a definite, 
though secondary, purpose in all undergraduate courses, and that to 
some extent the methods followed in the special introductory course 
should be echoed elsewhere. Undergraduate education is properly 
a single unified enterprise: if such a special introductory course is 
given, all undergraduate teachers should be made familiar with its 
aims and methods; all who teach courses in the second and later years 
should presuppose, officially and in reality, the training received in 
the introductory course; and all should reénforce the achievements 
of the introductory course. So only can the habits initiated in that 
course be so strengthened as to enter surely into the lifelong intellect- 
ual equipment of the student. 

39. The purposes numbered 1, 7, and 8 remain to be reconsidered. 
These purposes, as we have seen, may be achieved by lectures or in- 
formal talks without group discussion. 

40. The purpose numbered 1—adjustment of the student to the 
college environment—concerns material which should be presented 
to the Freshman as soon as possible after his entrance in the autumn. 
We therefore recommend the giving in the autumn of a short series 
of talks, preferably under the direction of a dean, dealing with such 
topics as are covered in the first lectures of the Brown course. 

41. For the fulfilment of the purpose numbered 8—the endeavor 
to afford an introductory survey of the entire field of collegiate study 
—we suggest that a second short series of talks be given in the spring 
before the Freshmen make their elections for the following year; 
that these talks should in a general way survey the possibilities of 
the curriculum and the principles and consequences of election; 
that they should be designed specifically to guide students in planning 
their college work as a consciously unified whole; and that they be 
followed by a series of individual consultations with deans or other 
competent advisers. 

42. The fulfilment of the purpose numbered 8 involves the fulfil- 
ment of the purpose numbered 7. It may be noted that, since the 
proposed course on the Nature of the World and of Man will attract 
particular attention to certain portions of the field of collegiate study, 
the series of talks suggested in the preceding paragraph should in 
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particular bring out the values of the subjects not represented in that 
course. 

43. Attendance at both series of talks should be required of all 
Freshmen.' 


It is the hope of the Committee, as stated above, that each indi- 
vidual institution which may be interested in this question may work 
out its own special problem, and that in so doing it may derive help 
from the facts recorded and the suggestions made herein. We shall 
be glad to provide reprints of this report for use in local discussion. 


For Committee G, 


Ernest H. WILKINS, 
Chairman. 


1 There remain to be noted two articles which deal in a general way with the problems discussed 
in this report. Preserved Smith, in ““The Unity of Knowledge and the Curriculum,” in the 
Educational Review, XLV (1913), pp. 339-44, urges the need of providing in the Freshman year 
some general survey of the field of collegiate study. We believe that the courses and series of 
talks recommended above meet that need as well as it could be met in the Freshman year. A.C. 
L. Brown, in “What to Do Next?” in the Publications of the Modern Language Association of 
America, XXXVII (1922), lxxxvii, argues against interdepartmental survey courses as required 
courses for Freshmen. He has in mind particularly a course on “World Problems” conceived as 
an informational course. We believe that the foregoing discussion controverts his position in so 
far as it is applicable to the courses which we recommend. 
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LOCAL CHAPTERS AND NOTES 


UNIVERSITY OF ARIZONA, THE Doctors’ AcapEMy.—Such mem- 
bers of the faculty as possess non-professional doctors’ degrees have 
recently organized the Doctors’ Academy for the promotion of a 
keener spirit of research and a finer love of scholarship in faculty and 
alumni, the encouragement of graduate study and the deepening of 
the ties of fellowship between faculty and alumni. Active fellows 
will include only persons holding non-professional doctors’ degrees 
in course who are regents, officers, members of the faculty, or alumni 
of the university. There will be honorary and associate fellows. 
The Academy will have power to grant charters, alone in the first 
instance, and in association with other like academies thereafter, 
to similar bodies of men in other institutions. 


“The Doctors’ Academy, as above briefly set forth, is the fruit of 
a long study of the need of an organization that will function in the 
sphere of graduate instruction in a manner similar to that in which 
the honor fraternity of Phi Beta Kappa functions in the sphere of 
undergraduate instruction. That the organization assumes the form 
of an academy rather than of a fraternity is due primarily to the fact 
that graduate study deals fundamentally with research as well as 
with high scholarship. 

“An honor fraternity can function as a reward and as a stimulus 
for high scholarship but only an academy can afford suitable scope 
for the exercise of a proper spirit of research. Moreover, the academy 
is an organ of high dignity such as becomes the capstone of our educa- 
tional system. It cannot only confer a signal honor, it will also afford 
to those so disposed an opportunity to do work of a high order. Such 
an organization, in order to exert a proper compelling force in higher 
education, must be highly exacting in its requirements for fellowship. 
Now, the capstone of the educational system of modern times is the 
doctor’s degree in cursu and more especially the non-professional 
doctor’s degree, than which none higher is offered anywhere. There- 
fore an organization to reward and to promote graduate studies can 
include only recipients of doctor’s degrees, if it is to symbolize ade- 
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quately the completion of the scheme of higher studies prevailing 
in our time. The doctors’ academies may therefore well fill a gap 
in our present educational activities.” 

F. P. DanrELs, in School and Society. 


BARNARD COLLEGE.—‘“The Barnard College Student Council, dis- 
cussing the faculty censorship on outside speakers invited to speak 
at the college, expresses itself thus: 

Resolved, That there is nothing gained in shielding students during 
four years from problems and ideas they must face during the rest of 
their life; 

That if they are considered incapable of rational judgment upon 
theories presented to them, the solution lies in further training in 
scientific method rather than in quarantine from ideas; 

That a reputation for fearless open-mindedness is more to be de- 
sired for an academic institution than material prosperity; 

That, therefore, we wish to go on record as opposing any form of 
censorship of the college platform... . 


Recognizing the impossibility of attaining this ideal at present, the 
Student Council petitions the dean of Barnard College ‘at least to 
make the certainty of incurring undersired notoriety for the college 
the only basis for exclusion of outside speakers.’ ’’ 

The Nation. 


CARLETON COLLEGE.—The faculty of Carleton College adopted on 
March 13, 1922 a system known as the “Candidates-for-Honors 
Plan.” Its purpose is to secure to the students who have demon- 
strated unusual capacity and superior initiative freedom from the 
requirements of the regular curriculum. Any student who has com- 
pleted the first semester of the sophomore year may apply for admis- 
sion to candidacy for honors. His application must be endorsed by at 
least one member of the faculty and approved by the faculty as a 
whole. If he is accepted, his special work as an honors student be- 
gins with the first semester of his junior year. ‘Thus the last half of 
his course is spent according to the new plan. His work is arranged 
now largely at his own choice but not completely so, and the faculty 
reserves the right to demote an honors candidate and to subject him 
again to the regular course requirements, if the circumstances seem to 
justify it. He must have conferences with his instructor and is 
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required to take a general examination in the field of his particular 
choice. He is expected to produce papers and reports of his special 
studies. A more formal thesis is required in his graduating semester. 
He is exempted from the ordinary course examinations in the final 
semester and may also be excused for absences from regular atten- 
dance in certain classes. He is expected to concentrate in a definite 
group of subjects, and to that end Fields of Concentration have been 
arranged as follows: Classics, Modern Languages, English Litera- 
ture, Natural Science, and Social Science. However, these fields are 
not rigid and a new grouping may be formed to suit the needs of some 
individual student. 

It is hoped that such a system will furnish the right opportunity 
for the exceptional student, free him from the drawbacks of class- 
work designed for slower students, and provide the means whereby 
with the minimum of outside restriction he may develop his peculiar 
gifts to their highest capacity and attain appropriate recognition. 


Iowa State CoLLEGE.—Constitution of the Local Chapter of the 
American Association of University Professors. 

I. Purposes. 

The Iowa State College Chapter of the A. A. U. P. shall have as 
its objects, codéperation with the Association and the advancement of 
standards and ideals of teaching and research in this college. 

II. Membership. 

Membership shall be as prescribed in Article II and XI of the 
parent Association. 
III. Officers. 


The officers shall be a President, Vice-President, a Secretary and a 
Treasurer. ‘They shall be elected at a regular meeting in November 
of each year and shall serve for one year from the date of their election 
or until their successors shall be elected. 


IV. Dues and Assessments. 


The annual dues shall be $1.00 per member. ‘The fiscal year shall 
begin November ist. 


V. Quorum. 


Eight of the active members shall constitute a quorum. 
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VI Meetings. 

The President shall call at least one meeting during the first two 
months of each quarter. He shall call a meeting at any time when 
two members of the chapter request him to do so. 


VII. Amendments. 

This Constitution may be amended at any meeting by a majority 
vote of the entire membership of the chapter; provided that the pro- 
posed amendment shall have been submitted in writing at a previous 
meeting, and the Secretary shall have informed all members in writ- 
ing of it. 


MASSACHUSETTS INSTITUTE OF TECHNOLOGY.—Resolutions adopted 
by the Corporation June 7, 1922. 

WHEREAS the outcome of the great war has left the United States 
in a much strengthened international situation 

AND WHEREAS the new leadership of America is attracting to our 
shores a large number of foreign students to pursue their work in 
our higher institutions of learning 

AND WHEREAS it has always been the policy of enlightened nations 
to encourage so far as may be the influx of serious students from 
abroad 

AND WHEREAS the presence of these students is of great importance 
to the United States in extending and consolidating her newly ac- 
quired international leadership 

AND WHEREAS the present operation of the Immigration Act has 
been the source of serious annoyance to incoming students and has 
thereby lessened their enthusiasm for America and American in- 
stitutions, and will, if continued, work very harmfully against our 
good name among the nations 

Now Therefore be it Resolved by the Corporation of the Massachu- 
setts Institute of Technology that steps should be taken at the very 
earliest possible date by all competent public authorities toward 
amending the recently adopted, and more recently extended, three 
per cent Immigration Act by exempting from its provisions all bona 
fide students of recognized educational institutions authorized by 
statute to confer degrees 

And be it further Resolved that in case no amendment to this Act 
may be made effective before September 1, 1922, every possible 
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effort should be made by the duly constituted authorities toward the 
adoption of administrative rulings which will permit the entrance 
in September with the least possible delay and annoyance of the large 
number of students sure to come to this country. 


Honors AT STANFORD UNIVERSITY.—‘‘All over the country in- 
stitutions of higher learning are discussing and experimenting with 
various plans which aim to provide for the development of the 
student with unusual gifts and powers. One of these plans which 
has been used by a number of universities and colleges is the awarding 
of honors at graduation to those students who have shown superior 
scholarship. The plan of awarding honors at Stanford University, 
which was established recently, involves no unique principles, but 
in its several classes of honors and in its method of choosing the 
honor students, presents certain interesting variations from the 
usual procedure. 

“There are given at Stanford now three kinds of honors: Grad- 
uation Honors, Stanford Scholarships, and Lower Division Honors, 
all of which aim to stimulate excellent academic work and to empha- 
size the importance and worth of scholarship. Also, each of these is 
designed to reach students at a different stage of their academic 
life. Graduation Honors are given for the work of the last five quar- 
ters preceding the quarter in which the student graduates. Stanford 
Scholarships are awarded to students of Upper Division standing, 
and Lower Division Honors are awarded at the end of the second year 
of work. 

“Those students receiving Graduation Honors are divided into 
two classes. The first of these is graduated with “great distinction” 
and is composed of the upper twentieth of the class, if this number 
does not fall below a minimum grade average between “A” and “B.” 
The second class receiving graduation honors includes the upper 
tenth of those who graduate, exclusive of the first division, provided 
that this number does not fall below a minimum grade average of B. 
The scholarship requirement for Stanford Scholars is that for grad- 
uation with great distinction, while Lower Division Honors are given 
to the upper tenth of the Lower Division students without regard to 
a minimum standard. 

“Besides scholarship there are several other points considered in 
choosing Stanford Scholars and the scholars for Graduation Honors, 
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which are interesting because they show an attempt to consider the 
students of varied interests. The possibility of all the honor students 
coming from a few departments is guarded against by apportioning 
them among the five general groups of departments in the university 
in proportion to the candidates for graduation in those departments. 


“Also in order to be eligible for honors, whatever his scholarship 
rank may be, a student must have at least 40 hours of advanced work 
so that the university guards its distinction from the charge of being 
too easily won through elementary courses. Again, that a student 
may not be judged solely by his record in the registrar’s office, the 
departments are requested to recommend students who have done 
exceptionally good work and such a recommendation from a depart- 
ment will increase materially a student’s chances for honors. More- 
over, any student who wishes, may request the department to give 
him a comprehensive examination in his major subject. In this waya 
student who feels that his best work has been done in his major de- 
partment at the possible neglect of his work in other departments, 
may have full credit for a mastery of his chosen field. At present 
the granting of such a request is optional with the departments but 
it is certain that no department will refuse to give such an exami- 
nation if the student requests it. 


“In adopting this plan the university did not assume that the whole 
problem of stimulating and meeting the needs of the gifted student 
had been met. There was doubt, indeed, in the minds of some, whether 
or not the awarding of honors would stimulate appreciable the 
intellectual life of the students; but it had at least a fair chance of 
doing so, and, moreover, would bring forcefully to the attention of 
the students the fact that the university put its stamp of approval on 
excellent scholastic work. Of course this plan does not exclude 
later the trial of other ways which have been found to work success- 
fully in other universities or which may be devised here in order to 
meet the particular needs of Stanford University.” 


Mary Yost, in School and Society. 


OrFicers oF CHAPTERS.—The following Chapters have reported 
recent election of officers: 

University of Arkansas, President, V. L.. Jones; Secretary, A. M. 
Jordan. 
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Indiana University, President, K. P. Williams, Secretary, Cora 
B. Hennel. 

University of Nebraska, President, Fred W. Upson; Secretary, 
Hattie A. Williams. 

Wellesley College, President, Roxanna H. Vivian; Secretary, 
Martha P. Conant. 
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RECENT EDUCATIONAL DISCUSSION 


ASSOCIATION OF AMERICAN COLLEGES.—From Proceedings of the 
Eighth Annual Meeting. 


Objectives and Ideals for the Students 


‘“*.. 1 think we sometimes forget to impress upon our students 
that the responsibility for obtaining knowledge, that the respon- 
sibility for developing power, is a responsibility of the student and not 
so much the responsibility of the faculty; that we should, further, if 
possible, convince our students that there is no royal road to learn- 
ing; that however richly endowed by nature a student may be there 
is no substitute for sustained and intelligent effort. I suppose that 
we all realize, as has been said time and time again by our great 
captains of industry and by our statesmen, that America needs an 
increase of production, some great force which will make the people 
work... 

**. . .The greatest joy that exists in life—at least one of the greatest 
joys that exists in life—is intellectual effort. After all it is one of the 
ways in which man is differentiated from beasts, this power of in- 
tellectual effort, and there is joy in seeing and feeling that one’s own 
mind is working out problems, and getting results which cannot be 
obtained in any other way. 

“There is also another ideal which, of course, is a commonplace 
one, but which always needs to be emphasized. It is the ideal of 
setting before our students the fact that education is a great un- 
finished task; that it is always going to be unfinished.” 


PRESIDENT PENDLETON, Wellesley College. 


“ . Consequently mafikind everywhere at the present time is 
under the necessity, in the content of knowledge, of receiving that 
impact from the thoughts and the acts of the whole world among all 
the varieties of people and the varieties of things that are in existence 
now. We have both the quantitative and the qualitative aspect 
of the problems thrust upon us in the field of higher education. We 
cannot say for the formal college that it is the only agency for deriv- 
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ing a higher education. There are men of genius and force, who 
will, even now, force their way through, and by sheer grit, per- 
severance and persistence educate themselves and will acquire from 
those about them those factors which we call education which make 
for the welfare of the world; and if the college is to be justified, the 
college must demonstrate notably that it is a quicker and an easier and 
a more thorough agency for giving education than can be got in any 
other way. Thus we find ourselves bound to meet the proposition 
and under the necessity of discussing the fact that while the college 
exists there are technical processes and technique and methods which 
are indispensable, and yet we cannot afford at any time to allow our 
interests to become so concentrated and so involved in these that we 
forget at any time what is the purpose for which they exist. . . 

‘“‘We realize that we no longer are justified in doubting the truth of 
the Bible because we think the geology of the Book of Genesis is not 
right, since as a matter of fact the geology of fifty years ago, the most 
scientific geology of that time, is almost as much out of date now as 
that of the Book of Genesis. Nevertheless, in natural science and 
in social science and in all that goes to make up the book of learning, 
we are correcting the working hypothesis and constantly working 
nearer to that goal which can never be completely reached, the goal 
of abstract truth. We have to insist, it seems to me, therefore, that 
the college shall work with a better understanding of nature without 
ourselves, and with a better understanding of nature within our- 
selves. ... 

“I suspect that the experience in a New England college office is 
not unusual in finding that there are large portions of the public 
constituency which believe that all economic truth has been derived 
from some source in the past, and that it is useless to speculate as to 
whether or not there is any advance to be made. Further, there 
are some of us who happen to have courses which are labeled ‘Evolu- 
tion’ at the present time, which Mr. Bryan and his associated evange- 
lists are attacking, and we receive communications to the effect that 
these courses can no longer be taught because final truth in regard 
to this has been derived in some previous time, and that speculative 
thinking on this subject must not goon. And in the field of all of the 
social sciences we get like effect. Yet in our capacity as trustees 
for the present, we are on the other hand faced, wherever we turn, 
with the proposition that progress, if it is to be served and if it is to 
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be made effective and carried on and delivered to the next generation, 
must be safeguarded as one of the most precious heritages of educa- 
tion as it is of all other activities in the world. . . 

“It seems to me not enough to blame the attitude of society nor to 
plead freedom from obligation on the part of the college because of 
the indifference of the college student. There is something more to 
it than all this and that is that there shall be among college instruc- 
tors and college officials a sense of conviction, a fervor for broadening 
and deepening intelligence, and an evangelism in preaching this which 
shall carry conviction to men and women, and to boys and girls, as it 
has never yet been carried. . . 

“Just as there never was a greater crisis in history and just as there 
never was a greater obligation on men anywhere, so there was never 
a greater opportunity than at the present time for the colleges to 
make their men know that the world progresses by effort and that, 
in progressing by effort, it makes itself competent and increasingly 
strong for new effort through which there shall be given to man the 
capacity for new breadth and new liberality and a still more accurate 
correction of the great working hypothesis which we call life.” 


PRESIDENT Hopkins, Dartmouth College. 


THE ORGANIZATION OF SCIENTIFIC MEN.—‘‘There is scarcely any 
group that has been so backward in democratic organization as men 
of science; there is no other in which the conditions make the right 
kind of organization more necessary. 

“In the slow movement toward democracy men of science have 
played a curious part. Their work has made democracy possible, 
although this is a result that as a group they have neither sought 
nor recognized. They have indeed often regarded it as ignoble to 
do useful or profitable work and have not accepted as equals those 
who did such work. Men of science have come from the privileged 
classes or have been dependent on them. They do not earn their 
livings by scientific research, but are usually amateurs, having either 
inherited wealth or doing other work for the support of their families. 
The most typical scientific man today is a university professor, meag- 
erly supported by charity to tutor the children of the well-to-do, 
devoting his spare time to science from curiosity and emulation. . . 

“The situation for science is slowly improving, but through the 
working of economic forces, rather than through the efforts of scien- 
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tific men. Students in medical, engineering and scientific courses 
must be trained by professors competent in science, and the univer- 
sity recognizes the advancement of science and scholarship as one of 
its functions. Foundations are endowed expressly for scientific 
research. Commercial firms need chemists, physicists and biolog- 
ists in their business, and patent laws make some kinds of research 
profitable. The government has learned that it pays to employ 
scientific men for practical results, and that in some directions new 
investigations must be made. It is recognized that research not 
obviously and immediately useful is necessary, although no satis- 
factory method has been devised to defray its cost. . . 


“Tf a group of nations may make the maximum military establish- 
ment of a given nation a hundred thousand soldiers, it can perform 
a more useful function by making the minimum scientific establish- 
ment a hundred thousand men engaged in research. . . _ 


“The adjustment of scientific men and their organizations to mod- 
ern democracy has been slow and partial. The land that is the 
‘mother of parliaments’ was responsible for the organization of the 
first special scientific societies. The Linnean Society for the pro- 
motion of zodlogy and botany was founded in 1788; the Royal Astro- 
nomical Society in 1820; the Zodlogical Society in 1825; the Chemical 
Society in 1841. In Germany, under the leadership of Humboldt 
the first national association for the advancement of science was 
established in 1828; the British Association followed in 1831. There 
are now special scientific societies for different sciences and national 
associations for the advancement of science in all the greater countries. 


“The American Association for the Advancement of Science held 
its first meeting in 1848, being the continuation of the Association of 
American Geologists and Naturalists, founded in 1840. The Ameri- 
can Chemical Society was organized in 1876; the American Society 
of Naturalists in 1883; the American (then the New York) Mathe- 
matical Society and the Geological Society of America in 1888. The 
national associations for medicine, engineering and education were 
organized at a comparatively early period. There are now more 
than fifty national societies in the United States devoted to the 
different branches of science. . . 


“Unlike the worldly-wise steward in the parable, the scientific 
man can dig, and to beg he is not ashamed. He digs for others, and 
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then begs for a bit of the gold that he has dug. But why should he 
not keep for himself and for his work part of the treasure that he dis- 
covers? The applications of electricity due to research work in the 
laboratory add billions of dollars a year to the wealth of the world. 
Why cannot scientific men learn how to retain even one per cent of 
such wealth, which when reinvested in research would again yield high 
usury to science and to society. It is a long way, but the world 
does rise slowly in spiral courses to higher levels. The prime mover 
is scientific research and its applications. Without the commerce 
and the industry created by science, there could be only a hereditary 
aristocracy of privilege and wealth controlling slaves. We have 
now reached the stage where we can at least foresee economic freedom 
for all... People must be fed and sheltered before they can be happy 
and free; they must be happy and free before they can be good and 
wise. Economic liberty must precede intellectual liberty. Science 
and its applications should be the chief concern of a democratic 
nation that would preserve its democracy and advance the freedom 
and the welfare of its people. 


J. McKEEN CatTTELL, in the Scientific Monthly. 


EDUCATION FOR SyMMETRY.—Another point is that we find our 
conventional curricula are occupied chiefly in furnishing students 
information, and teaching them to think. Those two items cover 
most of the program of our colleges. But life does not consist simply 
of thinking. Life includes doing, willing, undertaking. Life de- 
mands courage, initiative, resources; it demands such a knowledge 
of one’s powers that he can get only by using those powers, and we 
come to the conclusion that any educational system is fatally weak 
which includes only a training in knowing and thinking, and does not 
include a training in daring, in doing, and in all of those qualities that 
count in action and undertaking as well as in thinking. 


J. H. Morecan, 
Proceedings, Association of American Colleges. 


MENTAL TESTS AND COLLEGE TEACHING.—‘‘In tables such as 
these lies the explanation of the failure of intelligence tests and grades 
to show a reasonable degree of correspondence. These tables reveal 
also what should be considered the important college waste heap, 
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the great body of superior students who, content to let their intelli- 
gence compensate for idleness, do an almost incredibly small amount 
of serious intellectual work. The problem of the college lies in this 
idleness, indifference and wasting of talents. 

“The remedy for this situation must be sought in the light of 
what is brought out by careful studies of the numerous factors in- 
volved. A drastic raising of standards is usually the first suggestion. 
The answer to this proposal is given by a study of the range of ability 
in the typical university class. Although the wide range of ability 
found in classes composed of children homogeneous as regards age 
and school grade has long been recognized in the common schools, 
it is still in practice almost completely ignored in university teaching. 
Yet in the typical university class the inter-quartile range extends 
from students who in general intelligence and in information test well 
below the average high school senior to students who are not far be- 
low the mental level of the average graduate student. In intelli- 
gence and information 10 per cent of the class test below the median 
high school junior, 10 per cent will test at the average level of those 
who graduate with distinguished honors. 

“In the light of such facts, ‘raising the standards to make the 
bright students work’ becomes nonsense, unless the instructor is 
willing to weed out the lower one-half or three-fourths of his class. 
The public schools are meeting this range of ability by some form of 
the three track system. In the university this is always difficult 
and usually impossible. The problem of the university teacher is 
then, taking his class as he finds it, so to adjust his content and 
requirements that the largest number will receive the greatest good. 
If he lowers his requirements, as is usually done, to a point where 
the lower one-third of his class is able to understand the lectures 
and carry the required outside work, he will ordinarily leave the 
upper one-half of his class with little outside work to do, and bore 
them by the triviality of his lectures in addition. If he raises his 
requirements and teaches to keep the median student busy and 
interested, he still has a bored and relatively idle upper quartile, 
and in addition now an overworked and complaining lower quartile. . . 

“The problem of making every student work up to the limit of his 
power is probably to be solved by the individual instructor without, 
necessarily, any changes in the present machinery of grading or 
assigning credits. The difficulty is one that must finally be handled 
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within the classroom, and while changes in academic machinery may 
make its elimination easier it may be nicely met without them. The 
track meet, the football game and the officers’ training camps of 
four years ago furnish the solution. The rank of 20 men in sprinting 
ability and the order in which they cross the line in an intercollegiate 
meet will show a high correlation. Similarly in the training camp, 
where the race went to the swift, almost without exception each man 
worked to the limit of his power. Here are situations where the 
brilliant man, not satisfied with excelling, strains his powers to in- 
crease the margin between his performance and that of his fellows, 
We can approach the same happy state of things in the college class- 
room. 

“To do it we must first of all ‘motivate’ the work of the classroom. 
The psychology of ‘motivation’ as it is taught may not always be 
quite clear, but the effect of putting it into practice is readily mea- 
surable. Few things are more interesting than asking college students 
what of value they expect to receive from the courses they are taking. 
They simply have nothing to say. Yet the instructor who cannot 
convince his class that the work that he is offering is valuable, in- 
teresting and worthy of serious study should ask himself if it is 
really valuable, interesting and worthy of serious study. The idea 
of ‘selling’ a course to one’s students is abhorrent, although both 
students and teacher gain from it. When it is recognized that 
the systematic arousal of ‘drive’ and interest is as much a part of 
the college teacher’s work as the retailing of fact, one important step 
will be taken in the elimination of the ugly college waste heap. 

“The bright students will, however, need further attention. Hab- 
its of idleness and indifference that have been exercised since kinder- 
garten are not broken in a day. If tactfully approached, students 
of high intelligence are quite willing to agree with the instructor 
that they should excel, and they meet goodnaturedly the persistent 
pressure that is at first needed to hold them to their good resolutions. 
No instructor interested in controlling human behavior but will find 
this an engrossing problem. 

“Naturally, if effort is to be encouraged, the achievement re- 
sulting from it must be accurately measured. The use of some 
form of the various objective measures of achievement as supple- 
mentary to essays and class-room discussions and in the place of the 
scribbled blue-book, examination is essential. Why, in the light of 
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all that is known of the unreliability of the blue-book examination 
and its encouragement of cramming and mental vagueness it should 
continue as the conventional way of measuring achievement, is a 
question beyond the confines of this discussion. 


“For the past three years the Department of Psychology of the 
University of Washington has experimented with means of securing 
the maximum good to each student in classes having a wide range of 
ability. ‘Through the methods discussed in this paper the average 
correlation for the larger classes in the department has risen from .25 
to .53 and is still rising. This high efficiency has been reached in classes 
of 600 students. In one class of 85 students the correlation of mental 
ability and grade reached .71, which is higher than the correlation 
between two intelligence tests in a similar group. 


Such results show that the situation is more amienable to correction 
than one might hope. If university instructors can be induced to 
handle the problem with energy and intelligence it can be well cared 
for within the classroom without waiting for the delay of adminis- 
trative change. If the scientific study of college problems results in 
coupling up the rather startling energy of the student with his academic 
work as it now is given to outside activities it will revolutionize the 
college just as the scientific study of industry has revolutionized 
production. 

R. Wuson, in School and Society. 


EDUCATION AS AN INDIVIDUAL RicHT.—‘“On the other hand, we 
might continue public support of higher education, forsake the 
notion that all education is an individual right, and establish in our 
theory and practice a clear relation between selective education and 
a strong sense of social obligation on the part of the student. The 
case for this policy is clear. Society taxes itself for the maintenance 
of high schools and colleges, not that particular classes or individuals 
may be raised to positions of privilege and opportunity, but rather 
that it may secure needed services. Society is making an invest- 
ment, not bestowing gifts; although the latter may result incidentally 
from the former. ‘To regard this superior training as an individual 
right and to turn it primarily to individual ends constitute a gross 
violation of trust. Those who attend our higher schools are in a real 
sense the trustees of society. They should consequently be taught to 
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recognize fully the seriousness of the obligations which they have 
incurred. Only in so far as this is accomplished can the essentially 
social purpose of selective education be realized. 

. “Instead of regarding himself as one whom all should delight to 
serve because of the elevation to which he has been raised, it would 
be much more becoming for the individual of superior talent and 
special training to adopt an attitude of genuine thankfulness towards 
that great rank and file of common folk who till the soil, harvest 
the crops, delve in the mines, fell the forests, guide the locomotive, 
and in shop and factory and office fabricate the goods and render 
the services that society requires. To them he is indebted in consider- 
able measure for that wider view which they must forego. If he 
sees farther than they, it is at least in part because he enjoys the 
privileges which they have provided. 

“The development of such an attitude towards selective education, 
however, is not an easy task. It is certain to encounter strong op- 
position from those forces which have been chiefly responsible for the 
growth of the contrary view and which were reviewed in earlier 
paragraphs. Some of them are rooted deep in our civilization and 
may consequently be brought under control only by alert and vigorous 
action. Our higher education has developed so rapidly that its social 
implications have not been fully recognized. But it can perform its 
expected function only by such recognition. Modern society is 
literally seething with conflicts and antagonisms which require the 
healing influence of a higher education which sees beyond the individ- 
ual. It must be permeated by the spirit of service. 

“Assuming therefore that selective education, publicly maintained, 
is necessary and desirable, and that it should be definitely coupled 
with a strong sense of social obligation, there remains a single addi- 
tional question. To whom would this special educational opportu- 
nity be extended? At present, whether society will make its invest- 
ment in this individual or in that is, within limits, quite largely a 
fortuitous matter. At fifteen years of age this boy may be sent 
to high school and that one into the factory without special regard 
to the merits of the case. Such factors as family tradition and 
ambition, the social and economic condition of the parent, play a 
very large réle in the selection of those individuals in whose keeping 
society is to place its interest. Of course parents of means, who are 
either fond of their children or in need of rest, should always be per- 
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mitted to maintain entirely at their own expense any sort of school 
or educational enterprise for their own children provided it be not 
dedicated to any antisocial purpose. But those public institutions 
which exist for the purpose of serving society in perfectly definite 
ways should consciously select the means best adapted to the realiza- 
tion of that purpose. 

“Obviously there is grave need for the adoption of an intelligent 
program of educational selection and guidance. We must conduct 
a perpetual survey of social activities and needs in order to discover 
the special types of ability and training required. We must also be 
in continual search for these special and superior types of ability 
among those of the coming generation. We must literally comb the 
elementary school for every scrap of superior talent to be found within 
its population, and then, utterly regardless of such extraneous 
considerations as accidents of birth, see to it that this talent receives 
the finest training that the richest society in human history can 
provide. It is only because society is just becoming conscious of 
itself that it has in the past neglected its richest resource, the abili- 
ties of all its members, and has utilized talent only as it has appeared 
in certain respectable quarters or has forced its way to recognition. 

“And finally, along with this special training, must go the incul- 
cation of powerful social ideals and the development of feelings of 
social obligation. Deficiency here must be regarded as sufficient 
cause for the cancelling of superior educational opportunities. In 
other words, it must be considered at least as serious as failure in 
first-year algebra is regarded among us to-day. There must be no 
place in the higher education for individuals who look upon that 
education as a right to which they are entitled. Under such condi- 
tions, and only under such conditions, can our higher schools render 
the largest possible service to the society that creates them and which 
they exist to serve. 

Grorce S. Counts, in School and Society. 


FACULTY AND STUDENT SCHOLARSHIP.—‘‘It seems no unwarranted 
assumption to suppose that members of college faculties generally 
still. believe in the cultivation of scholarship as their chief aim. 
They appreciate,—at least most of them do,—that they are doing most 
for the final good of their undergraduates if they are developing in 
them sound and well-trained intellects. Many a college professor 
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is convinced that the undergraduate who excels in the tasks which he 
assigns day by day through four years has the largest likelihood of 
proving his pre-eminence in the duties of later life. Every study 
-of the distinguished alumni of college or university points forcibly 
to that conclusion. Many attempts have been made to prove that 
it is distinction in the extra-curriculum affairs, the so-called “‘activi- 
ties,’”” which leads to distinction in the man’s more serious subse- 
quent undertakings, but such attempts have led to no confident con- 
clusion and no announced findings. Yet one has been permitted to 
read within a half-dozen years many articles made up of sound statis- 
tical evidence in support of the argument that high scholarship in 
college makes for high success in life. 

“To such abundant evidence of the close connection between 
scholarship in college and success in life, the ears of the undergraduate 
are peculiarly deaf. Within three months a distinguished college 
president remarked in a semi-public address that the worst thing 
about it is that the loafer in college does succeed in later life. That 
statement will be quite sure to gain a contented hearing from many 
a college idler, while, statistically, it is grossly untrue. After all 
their attempts to prove it, the devotees of ‘college life’ have been 
able to produce no general evidence, only at most an isolated case 
here and there. Winning games in college has yet to be shown to have 
any close correlation with the winning of success in life. 

“While the great numbers in the colleges of to-day establish the 
increased desire of the multitude to gain a college degree, the young 
people do not come prompted by any new eagerness for study. They 
have had no favorable opportunity to develop an appreciation of the 
value of scholarship. Unless we can give them that appreciation, we 
shall have failed in one of our most important tasks. The apologetic 
attitude which many a college teacher shows toward his own classroom 
requirements may well give way and in its place appear a spirit of bold 
championship of scholarship. With the voice of a truthful and con- 
fident prophet, he may well proclaim the everlasting promise of 
high success in life for the scholarly, and of failure for the un- 
scholarly. 

“Granted that success in life, as ordinarily measured, is not the 
goal of the worthiest ambition, granted that the colleges should con- 
cern themselves with the fostering of the highest and best in human 
culture, it is nevertheless true that superior diligence and aptitude 
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for knowledge lead to both the better and the best and are worthy 
of encouragement for practical as well as ideal reasons. 

“The undergraduate whose attention is demanded by countless 
campus activities needs and has a right to be taught that it is in the 
classroom and not on the athletic field that his progress towards the 
things which he will value most is measured. History gives abundant 
and striking evidence of this truth. It is time that such evidence 
be made to accompany football scores and baseball schedules in the 
thoughts of our undergraduates, and the task is ours. 

F. C. Ferry, in Proceedings, Association of American Colleges. 


THE PuzzLED PrRorgssor.—‘‘Continually and without end, we 
who teach the youth of the land, are exhorted to do research, and more 
research. Research is ‘needed,’ we are told. And I ask, ‘Whither 
away?’ Which road am I to follow? Shall I continue to devote 
all my energies to teaching and so help hundreds of students to 
appreciate some of the wonders of Creation, or shall I devote hours, 
days, months and even years perhaps, to learn something further 
about alphaphenylnaphthalene dicarboxyllic anhydride, a substance 
with which I was once acquainted, and let my students shift mainly 
for themselves? It is certain that I cannot do both. And I have 
chosen to follow the road that leads me to the minds of my students, 
who are flesh and blood, and have left for others who choose to take 
it, the road to molecules of matter. Both roads are delightful to 
travel and one must choose for himself. 

“In making the choice that I have, I feel sure that I place myself 
in a position where I must be on the defensive. For it seems to be 
the universal opinion that college men should be doing research in 
order to ‘keep alive’ in their teaching. We have this continually 
dinned into our ears, and we who teach the natural sciences are to 
understand that unless we are adding some jot to the world’s knowl- 
edge of itself in a material sense we are on the road to degeneracy in 
teaching. I believe that those who maintain that teachers must 
do research in order to be really first class in their profession are in a 
position which is not at all tenable. Many college teachers I have 
known have much to learn about teaching from secondary school 
teachers, who do no research. ‘Teaching is a fine art, and is absorbing 
in itself. It does not require outside stimulation from research. 
And too, the problem that a man is working on, and the result that 
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he gets, unless he is teaching in a highly specialized subject, can have 
very little effect on his teaching in so far as subject matter goes. It 
may stimulate him to do much reading, but that is generally in a 


_ restricted field. 


“A good teacher is always trying to improve his teaching both in 
method and content. ‘There is a certain ‘research spirit’ manifested 
in every true teacher, but his research is not of the type which lends 
itself easily to publication because his results are often intangible. 
I feel certain that no real teacher ever has to be ‘kept alive’ by stimu- 
lants. 

‘Natural science is one of the ‘livest’ subjects in existence, and 
if properly taught should stir to the very depths the imagination of 
youth. But we see on every hand men in teaching positions whose 
chief interest is in research and not in teaching. ‘They teach because 
they must to hold their positions on the faculty, but their minds are 
far away from teaching. They are undoubtedly fine men in research 
and we could not do without them. But it is folly to let them deaden 
a whole class. It is charitable to say of many of these men that their 
students are not enthusiastic. 

“Please do not misunderstand me. Far be it from me to decry 
research. It is because some one did research in chemistry that I 
hold my position. But I feel that the position of a teacher is about 
like that of a physician. The physician too holds his position be- 
cause some one carried on researches. And both the teacher and 
the physician minister to man. 

“The ordinary physician does not use his time in research, but he 
reads current literature and is continually changing his methods to 
better ones. But his main consideration is to get his patients on the 
road to recovery, and at this he works day and night. No one feels 
badly that he does not do research and publish articles. This is done 
for him by men better fitted than he for that type of work, and in a 
place suitable for it. And these men do little or no teaching. 

“Let us look at teachirig in the same light. Here are my hundreds 
of students who are my intellectual patients. Some are halt, some are 
lame, and some are blind, intellectually speaking. Most are capable 
of intellectual improvement and they come to my office for mental 
tonic. I give them my best prescriptions and in general they are 
benefited. My office hours are daily from nine-thirty to six o’clock, 
with time out for lunch, and my office is always full. 
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“My medicines, like the physician’s, have been discovered for me 
and it is my business to give them in the proper doses. And, as does 
the physician, so must I, minister to my patients with whole hearted 
devotion to their interest. 


“Scores of research problems present themselves to my mind, 
to work on which would give me keen delight, but I dare not let my- 
self get absorbed irf them because, if I do, I know that my classes 
will suffer. It takes every moment, practically, of my working hours 
to keep my classes at the proper pitch of enthusiasm and attainment. 
I have seen the most dismal misery come to a whole chemical depart- 
ment because one of the finest teachers who ever lived became ob- 
livious to about everything on earth except one predicted chemical 
reaction which he wanted to make take place among material sub- 
stances. He succeeded in his research, but he failed thereby as a 
teacher. 


“I would not say that research and teaching cannot be mixed, 
as oil and water ceimnut be mixed. In chemistry we talk about 
‘miscible liquids’ such as alcohol and water which make a perfectly 
homogeneous mixture, and about ‘immiscible liquids,’ such as oil 
and water, which do not mix at all. 


“But we have still a different case in which ether and water are 
concerned. If these two be shaken together they soon gravitate apart 
on cessation of the shaking, but a little of the ether has gone into 
the water and a little of the water has gone into the ether, but for the 
most part they are distinct layers. It seems to me that this typifies 
the relationship of teaching and research. They are two distinct 
fields for the most part, but a little overlapping can cause no great 
amount of loss of the integrity of either. 


“There is another aspect of the situation which is seldom or never 
mentioned. Research is adding to the knowledge of facts at an as- 
tounding rate. But teaching is going down hill. We are trying 
to teach in the mass, and teaching cannot be done in the mass. Re- 
search is highly specialized and consequently narrowing. Teaching 
is broadening to the teacher and the taught. And, if ever in the his- 
tory of this country, broadening is needed now. We are cluttering 
up our science libraries with such an avalanche of literature that it 
is the despair of both the librarian and the reader. But of strong 
teachers who are to digest this mass of information and put it into 
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presentable form for immature scientific minds there is a woeful 
dearth. 


“And so, after pondering long and seriously over the situation 
‘as I see it, I am walking along, not with the majority who get glory 
for themselves and for their colleges by publishing the results of their 
research, but with the minority to whom minds mean more than 
molecules and on whom this country will have to depend to guard 
it from gross materialism. Have I chosen the better road? 


HERBERT F. Davinson, in School and Society. 


COMMERCIALISM IN CoLLEGE ATHLETICS.—‘‘Sometime before the 
annual baseball game with a keen rival was to be staged, the faculty 
committee found that the first string catcher was far below passing 
in his college work and accordingly notified him of his ineligibility. 
The day for the game came. The crowd assembled. The team went 
out for preliminary practice, the ineligible catcher with the rest. 
Just before time to call the game, the team sent word to the faculty 
committee that they would not take the field unless the star catcher 
were allowed to play. The hurried committee meeting was attended 
by the dignified college president, who recommended that the com- 
mittee reverse their decision rather than disappoint the large crowd. 
His advice was taken and the game was played. The college con- 
cerned is large and flourishing and its good reputation has reached 
far beyond its immediate locality. 

“The necessity for winning athletics affects the administrative 
attitude toward the coaches. In our college, the only full fledged 
faculty member who can be dismissed at pleasure is the athletic 
director. Presidents are particularly sensitive to student opinion 
in this matter and student opinion may be influenced by very small 
considerations. One winter a serious attempt was made to have a 
newly appointed coach dismissed because some of the players did not 
approve of the method he proposed to use in coaching basketball. 


“The uncertainty of tenure growing out of the necessity for pro- 
ducing winning teams is at the bottom of much of the unsportsman- 
like conduct of our small college athletics. In order to be reappointed 
the coach must be successful from the start and in order to win the 
first season he must have plenty of material. I have seen the new 
coaches here bring with them men from unusual territory and have 
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seen our neighbors develop sudden attraction for men from distant 
regions on hiring a new coach from that vicinity. 

“When the final score and not the play is the deciding factor in 
determining the coach’s success, it is not unexpected that the coaching 
methods should be crude and direct, but one is still surprised when 
alumni and patrons of one of our largest universities boast that their 
most spectacular coach uses a barrel stave to insure prompt charging 
in the line and that he may greet a tardy player with a fist smash in 
the face. Such brutality is by no means limited to this one coach. 

“A large factor in promoting this win-at-any-price policy of many 
college administrations is the newspaper attention given to winning 
teams and to individual stars. A recent sporting column gave a grave 
discussion of the duty of the colleges in the matter of furnishing 
the sporting public with athletic entertainment to tide over the dull 
season between professional baseball seasons. 

“This willingness to give space to winning athletics coupled with 
the difficulty of getting adequate reporting of other phases of college 
life, campus scandals excepted, is the basis for the calculated use of 
athletics as an advertising medium which is the worst bane of college 
sport at the present time. 

“From the point of view of the administrator of a small college 
without sufficient funds to carry on its program for development 
and without the full quota of students which its ambitions demand, 
the chance to obtain free publicity from winning athletics is very 
hard to withstand, even when there is a desire to stand against it. 
When the policy of the college is in the hands of alumni whose college 
life was enriched by the more spontaneous athletics of earlier days, 
there is only rejoicing that so favorable a method of advertising is 
open to the institution. 

“The desire to secure this advertising makes an administration 
willing to charge off a large annual deficit if the teams cannot be suc- 
cessful without one. In our own college it took three years to get 
together a fairly accurate estimate of the outstanding debts of the 
Athletic Association. When assembled they proved sufficient to 
absorb the entire athletic income for a year. When finally met, 
within a year of careful managing the athletic debt again ran up to 
approximately $1,200. Fortunately this was carried by the college 
treasurer rather than on the personal note of the athletic advisor as 
is the custom at one college I know. 
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“Largely as the result of financial pressure the management of 
intercollegiate athletics has been taken from the hands of student 
managers. ‘The college was responsible for their contracts and the 


‘authorities do not look with favor on the arrangement by student 


managers of long trips which sometimes use all the athletic funds for 
the year in the football season alone. Then, too, the student mana- 
gers do not always arrange for a winning schedule. 

“With the passing of real student managers athletics here lost its 
last claim of being a student enterprise except that only students are 
allowed to take part in intercollegiate contests. The eligibility rules 
are drawn on the assumption that students really desire to participate 
in intercollegiate contests but the drive towards their non-enforce- 
ment comes through administrative forces who realize that the stu- 
dents no longer desire to compete badly enough to slight their real 
play in order to take part in what they regard as merely additional 
college work. 

“We have men in college really interested in athletics, who have 
come to college practically for that alone, but we have students, 
even among the subsidized class, that have to be driven out to the 
athletic field, and I have known men to choose the least onerous 
method of securing ineligibility in order to escape from having to 
report for the ‘Varsity.’ Among our non-athletes, one young man 
recently confided to a favorite instructor that he was going to a large 
university next year where no pressure would be brought on him to 
attend games and root for the team. . . 

“Again, this condition is not limited to our college, for the coach 
and alumni of one of our dearest rivals complain of the same situation. 
In both colleges, students are more interested in the student-controlled 
social affairs than in the administration-controlled athletics. Nor 
is this lack of interest peculiar to our part of the country, for an old 
and honored teacher in a well-known college of the athletic type in an 
entirely different section told me last summer of the strenuous efforts 
necessary for the alumni to convince the incoming class of their duty 
in the matter of carrying on the athletic traditions of the college.” 


Tue Facutty ATHLETIC ADVISER, in School and Society. 
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FREEDOM OF TEACHING IN SCIENCE 
June 14, 1922 


The Moderator 
Conference of Northern Baptist Churches 
Indianapolis, Indiana 


Dear Sir: 


As President of the American Association of University Professors, 
I desire to call attention to the peril confronting our higher institu- 
tions of learning at the present time because of the ‘“‘Fundament- 
alist’’ or ‘‘anti-evolution’’ movement which has appeared in two state 
legislatures and in the constituencies of several colleges controlled by 
or affiliated with the religious denominations. 

Letters from presidents and professors indicate widespread anxiety 
lest the cause of higher education suffer serious injury through at- 
tempts at coercive measures, interfering with the professor's duty 
to teach the truth of his subject as determined by the body of past 
and present laborers in his own field and as confirmed by his own 
conscientious studies and researches. The chief injury is not merely 
to the professor who loses his position or to the particular institution 
that sacrifices a permanent aim to a passing fear. It is in the de- 
gration of the office of teachers; in the establishment of distrust and 
suspicion in the public mind towards all colleges and universities; 
and in the immediate loss to both church and state of strong forces 
for good through the slackening of devotion and enthusiasm, and the 
encouragement of casuistry, subtlety, and insincerity among those 
who are called to teach with an eye single to truth. 

The colleges controlled by or affiliated with religious bodies are 
public institutions in the sense that they solicit and receive students 
on terms common to all good colleges. They impose on applicants 
no political or religious tests. They forewarn the public of no doc- 
trine in history, economics, literature, and the sciences, that is essen- 
tially at variance with the body of free and accepted teaching in 
those departments of learning throughout the country. Their pro- 
fessors coéperate in the work of all of the learned societies, and are 
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bound by the code of honor in scientific research and by the obligation 
of scrupulous honesty of statement in teaching. Any invasion of 
this high obligation is an attack on manhood in teaching and de- 


‘structive to real education. 


Any college or university, whatever its foundation, that openly 
or secretly imposes unusual restrictions upon the dissemination of 
verified knowledge in any subject that it professes to teach at all, 
or that discourages free discussion and the research for the truth 
among its professors and students will find itself shunned by pro- 
fessors who are competent and by students who are serious. It 
will lose the best of its own rightful constituency and will cease to 
fulfill its high ministry. The same results, disastrous to true edu- 
cation, will follow whether the restrictions are adopted voluntarily 
by the college itself, or are forced upon its administrative officers by 
the state legislature, an ecclesiastical body, or by powerful influence 
operating through trustees. The question of legality, and of good 
motive, is also irrelevant so far as moral and educational results 
are concerned. 

The five thousand members of the American Association of Uni- 
versity Professors in active service in some two hundred colleges and 
universities of the United States are of one mind on the fundamental 
necessity of preserving the integrity of the teaching profession. 
They realize that their work is a sacred trust that can be fulfilled 
only in freedom of conscience, loyalty to the truth, and a profound 
sense of duty and of personal responsibility. They claim the sup- 
port of all good Americans whatever their creed in resisting measures 
that will prove ruinous to our institutions of higher learning. 


Yours respectfully 
J. V. Denney, President. 
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MEMBERSHIP 
MEMBERS ELECTED 


The Committee on Admissions announces the election of two 
hundred and twenty members, as follows: 

Adelphi College, Meta E. Schutz; Amherst College, Harold H. 
Plough; Boston University, W..H. Watters, S. M. Waxman; Butler 
College, Jordan Cavan, Wm. C. Morro, G. H. Shadinger; University 
of California, A. C. Alvarez, E. A. Hersam; University of California 
(Los Angeles), C. W. Waddle; Centre College, J. H. Biles, W. H. 
Coolidge, C. G. Crooks, Max Diez, Walter E. Ervin, Henry Meier, 
B. A. Wise; University of Chattanooga, W. W. Hooper; University 
of Chicago, P. H. Douglas; University of Colorado, B. D. Cornell, 
W. C. Huntington; Columbia University, Héléne Harvitt, W. H. 
Kilpatrick, W. J. Kostir, Alma de L. LeDuc, W. F. Ogburn, J. P. C. 
Southall, Agnes R. Wayman, E. H. Wright, H. E. Yntema; Dart- 
mouth College, F. L. Hewitt, H. E. Joyce, W. B. Pressy, A. A. 
Raven, W. K. Wright; Denison University, W. A. Chamberlain, 
C. H. Dickerman, Harriet D. Johnson, T. S. Johnson, Annie M. Mac- 
Neill, Anna B. Peckham, Bunyan Spencer; Drury College, B. F. 
Finkel, Goucher College, Ethel Bowman, Alice F. Braunlich, Mollie 
Ray Carroll, R. E. Cleland; Hamilton College, D. B. Durham, 
Edward Fitch, J. D. Ibbotson, C. L. Lewis, A. D. Morrill; Hood 
College, Mabel Bishop; Johns Hopkins University, George Boas, 
H. E. Cory; Iowa State College, J. H. Atkinson, P. E. Cox, C. E. Han- 
son, H. J. Plagge; University of Iowa, H. J. Peterson; Knox College, 
J. C. Hessler, F. A. Middlebush; Lafayette College, W. S. Lohr, 
F. W. Slantz, R. S. Wilbur; University of Louisville, G. L. Spillman; 
University of Michigan, A. E. Wood; Middlebury College, F. W. 
Cady, F. E. Howard, J. Morena-Lacalle, O. W. Mills, Everett 
Skilling; Mills College, Marguerite Billard, Kate Brousseau, Alice 
C. Bumbaugh, Mary R. Coolidge, Hettie B. Ege, Lucy L. Hazard, 
J. L. Horn, E. O. James, E. G. Linsley, H. E. McMinn, Elizabeth 
K. Owen, A. Cécile Réau, Elizabeth R. Stoner, Lauretta V. Sweesy, 
C. W. Wilson; University of Montana, R. W. Graff; Morningside 
College, Helen I. Loveland; New Hampshire College, H. F. Allen; 
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College of the City of New York, L. B. Morse, Bird Stair; New 
York University, H. E. Rollins; University of North Dakota, F. W. 
Bentley, Alfred Boyd, A. E. Brown, W. E. Budge, A. C. Massaglia, 
E. A. Menk, E. H. Wilcox; Oberlin College, Kemper Fullerton; 
Ohio Wesleyan University, J. C. Blankenagel, Rufus Crane, H. C. 
Hubbart, B. E. Powell, E. B. Skaggs, H. P. Stemple; Oklahoma 
Agricultural College, J]. E. Guberlet; Pennsylvania State College, 
R. E. Dengler, E. A. Eckler, T. J. Gates, Zora Klain, H. W. Shoen- 
berger; Princeton University, A. F. Buddington, F. D. Graham, 
J. C. Green, W. B. Scott; Purdue University, H. E. Densford, 
Mary E. Gamble, J. H. McKee, B. E. Pontius, Marie A. Tilson, 
A. N. Topping; Ripon College, A. L. Barker, Gertrude S. Kingsland, 
Mary B. Tainton, W. R. Woodmansee; University of Rochester, 
G. C. Curtis, C. W. Dodge, Ewald Eiserhardt, F. C. Fairbanks, 
A. S. Gale, R. D. Havens, R. M. Kendrick, T. A. Miller, J. R. 
Murlin, L. B. Packard, L. A. Pechstein, Dexter Perkins, O. E. 
Reynolds, C. W. Watkeys; Smith College, A. W. Locke; Southern 
Methodist University, J. O. Beaty, J. P. Comer, F. N. Duncan, 
Clyde Eagleton, J. B. Hubbell, J. S. McIntosh; Syracuse Univer- 
sity, E. F. Bradford; University of Tennessee, H. B. Aikin, J. P. 
Buck, C. B. Burke, W. R. Burwell, H. H. Coxen, N. W. Daugherty, 
O. W. Dynes, W. L. Holt, D. R. Lee, R. B. Lowry, R. C. Matthews, 
R. S. Radford, Josephine Reddish, W. C. Stiles, J. A. Switzer, W. R. 
Woolrich, C. E. Wylie; Thiel College, V. L. Kemmerer, R. A. 
Waldron; Trinity College, (Conn.), H. M. Dadourian; Union 
College, Harold Chidsey; Wabash College, F. C. Domraese; 
George Washington University, H. W. Edgerton; Washington 
University, C. E. Cullen, C. W. Cuno, T. S. Duncan, J. R. Moore, 
P. R. Rider, W. D. Shipton, Eugene Tavenner, H. L. Ward; 
Wellesley College, Josephine H. Batchelder, E. E. Curtis, Laura 
A. Hibbard, Elizabeth W. Manwaring, H. R. Mussey; Wesleyan 
University, W. G. Cady, C. H. Conley, K. P. Harrington, C. R. 
Hoover; Western Reserve University, J. E. Kindred, Millicent 
Swain; Westminster College, Irving Garwood; West Virginia 
University, E. P. Deatrick, M. J. Dorsey, A. H. Forman, R. J. 
Garber, N. J. Giddings, H. G. Knight, C. N. Reynolds, Jr., J. E. 
Winter; Whitman College, S. F. Bemis, W. H. Bleakney, W. R. 
Davis, W. C. Eells, E. L. Keezel, G. L. Lawrence, Alice M. Popper, 
L. W. Sawtelle; University of Wisconsin, H. B. Adkins; Wittenberg 
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College, T. B. Birch, R. H. Hiller, J. P. Schneider, C. G. Shatzer, 
E. O. Weaver; Worcester Polytechnic Institute, C. D. Knight; 
University of Wyoming, A. R. Fehn, O. C. Gebert, P. F. Hammond, 
J. W. Scott; Yale University, J. E. Anderson. 


NOMINATIONS FOR MEMBERSHIP 


The following one hundred and two nominations are printed as 
provided under Article IV of the Constitution. Objection to any 
nominee may be addressed to the Secretary, H. W. Tyler, Cam- 
bridge, Mass., or to the Chairman of the Committee on Admis- 
sions* and will be considered by the Committee if received before 
Jan. 1, 1923.. 

The Committee on Admissions consists of Florence Bascom (Bryn 
Mawr), Chairman, J. Q. Dealey (Brown), A. R. Hohlfeld (Wisconsin), 
A. L. Keith (South Dakota), G. H. Marx (Stanford), and F. C. 
Woodward (Chicago). 


Florence L. Adams (English), Mt. Holyoke 

Thomas S. Barclay (Political Science), Missouri 

Harry Elmer Barnes (History), Clark 

Pauline Gracia Beery (Chemistry), Pennsylvania State 
James Edgar Bell (Chemistry), California Institute 
Allen Holt Blaisdell (Mechanical Engineering), Carnegie 
Lindsey Blayney (German), Rice 

Edwin G. Boring (Psychology), Harvard 

Haven S. Brackett (Greek), Clark 

Iva Brandt (Household Arts), Iowa State 

Walter R. Bridgman (Greek), Lake Forest 

John E. Brindley (Economics), Iowa State 

John T. Buchholz (Botany), Arkansas 

Willis Judson Burner (Romance Languages), Missouri 
Shirley Jackson Case (Divinity), Chicago 

Edward F. Castetter (Botany), Iowa State 

Raymond Chambers (Economics), Buffalo 

Wm. R. Chedsey (Mining), Pennsylvania State 

Philip H. Churchman (Romance Languages), Clark 
Jessie Alice Cline (Home Economics), Missouri 


* Nominations should in all cases be presented through the Secretary, H. W. 
Tyler, 222 Charles River Road, Cambridge, Mass. 
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Fletcher B. Coffin (Chemistry), Lake Forest 

William H. Cole (Biology), Lake Forest 

Arthur W. Cowell (Horticulture), Pennsylvania State 

F. A. G. Cowper (Romance Languages), Trinity, (N. C.) 

Arthur J. Cullen (Psychology), Columbia 

Otis Freeman Curtis (Plant Physiology), Cornell 

Henry McCune Dargan (English), North Carolina 

Joseph Edgar DeCamp (Psychology), Pennsylvania State 

Gino V. M. de Solenni (Romance Languages), Washington 

D. C. Duncan (Physics), Pennsylvania State 

Sila S. C. Feemster (Political Science), Nevada 

John A. Ferguson (Forestry), Pennsylvania State 

J. C. Fitterer (Engineering), Wyoming 

S. W. Fletcher (Horticulture), Pennsylvania State 

George H. Follows (Commercial Engineering), Carnegie 

Daniel Ford (English), Lake Forest 

M. M. Garver (Physics), Pennsylvania State 

H. H. Geist (Chemistry), Pennsylvania State 

Charles Gott (English), Carnegie 

Thornton S. Graves (English), North Carolina 

Norman MacDowell Grier (Biology), Washington and Jefferson 

J. J. Grimm (Biology), Carroll 

George E. Hastings (English), Arkansas 

Edith A. Hill (Romance Language), Redlands 

Frederic W. Hinrichs, Jr. (Mechanics), California Institute 

Halford L. Hookins (History), Tufts 

Henry G. Hotz (Education), Arkansas 

Mary I. Hussey (Biblical History), Mount Holyoke 

Joseph Hidy James (Chemical Engineering), Carnegie 

Leonard Chester Jones (History), Union 

C. K. Judy (English), California Institute 

Louise Kelley (Chemistry), Goucher 

George V. Kendall (English), Wabash 

Frank D. Kern (Botany), Pennsylvania State 

H. K. Kirk-Patrick (English), Carnegie 

Edgar W. Knight (Education), North Carolina 

O. A. Knight (Metallurgy), Pennsylvania 

John E. Lear (Electrical Engineering), North Carolina 
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Charles C. Leeds (Machinery Production), Carnegie 

Alfred E. Lussky (German), Arkansas 

W. E. Maneval (Botany), Missouri 

Asa E. Martin (History), Pennsylvania State 

George Willard Martin (Botany), Rutgers 

Thomas W. Mason (Chemistry), Pennsylvania State 

S. M. McClure (Chemistry), McKendree 

Malcolm McLeod (English), Carnegie 

Fred Merrifield (Bibical Literature), Chicago 

W. H. Mikesell (English), Missouri 

Henry Leroy Moore (Physics), Carnegie 

Thomas J. Murray (Bacteriology), Rutgers 

Jonas B. Nathanson (Physics), Carnegie 

Thurlow C. Nelson (Zodlogy), Rutgers 

George B. Newman (Zodlogy), Pennsylvania State 

J. H. Olewine (Chemistry), Pennsylvania State 

L. R. Parks (Chemistry), Pennsylvania State 

Louis A. Parsons (Physics), Gettysburg 

Paul Perigord (Economics), California Institute 

C. A. Phillips (Education), Central Missouri 

John Pickard (Archaeology), Missouri 

W. H. Pielemeier (Physics), Pennsylvania State 

Albert E. Porter (Greek), Centre 

V. E. Pound (Mathematics), Buffalo 

W. R. Raymond (English), Iowa State 

John D. Rea (English), Indiana 

Thorndike Saville (Civil Engineering), North Carolina 

John E. Schott (Chemistry), Pennsylvania State 

R. W. Selvidge (Education), Missouri 

Mary L. Sherrill (Chemistry), Mt. Holyoke 

Oscar F. Smith (Physics), Pennsylvania State 

W. R. Spencer (Civil Engineering), Arkansas 

Allen E. Stearn (Chemistry), Missouri 

Caroline T. Stewart (Romance Languages), Missouri 

Mabel Barbara Trilling (Home Economics), Chicago 

Charles Augustus Tuttle (Economics), Wesleyan 

P. A. Van der Meulen (Chemistry), Rutgers 

George E. Washburn (Romance Languages), Buffalo 

Earnest C. Watson (Physics), California Institute 
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Bruce Weirick (English), Illinois 

Wesley R. Wells (Philosophy), Lake Forest 

Johannes M. Van der Westhuyzen (Accounting), Lake Forest 
Marsh W. White (Physics), Pennsylvania State 

I. D. Wilson (Animal Husbandry), Pennsylvania State. 
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